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* COMPLIANCE WITH TITLE VI, CIVIL RIGHTS ACT OF 1964 AND THE MODIFIED
COURT ORDER CIVIL ACTION 5281, FEDERAL DI..»TR!CI COURT EASTERN
DISTRICT OF TEXAS TYLER DIVISION v

Reviews of local education agencies pertaining to compliance with Title Vi Civil Rights Act of 1964 and
with. specific requirements of the Modified Court Order, Civil Action No, 5281, Federal District Court,

Eastern District of Texas, Tyler Division are conducted periodirally by staff representatives of the Texas
Education Ager}ff hese reviews cover at least the foIIowmg poligies and practnces '
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A
.

« 1) atceptance poll_cles on student transfers from other schoof dIStFICtS;
. - ]

. ! o .
(2)  operation of school bus routes or runs on a non-segregated basis; “
. (3)  non-discrimination.in extracurricular activities and the use of school facilities;
2 " .

{4) non- drscnrmnator,/ practices in the hrrlng, asStgnlng, promoting, paying, demohng, reassigning
or dismissing of faculty and staff members who work with children;

(5) errollment and assignment of students without discrimingtion on, the ground of race, c0|or
" or national Orlgln

. ? <
" (8) non drscrrmrnatory practices relatrng to the use of a student sflrst Ianguage and - ¢
1
' . (7) ewdence‘of published procedures for hearing complaints and'gruevances.
. . ’ ‘. ! f .

’ "

In ‘addition to conducting rewews the Texas Educatlon Agency staff representatwes check complamts of
discrimination made by a citizen or citizens resrdrng in a échool district where it as alleged drscrlmlnatory

* practices have or are occuring, - . . . r

[

Where a violation of Title Vi of the Crvrl Rrghts Act is found, the findings are reported to the Office for
Civit Rrghts Department of Health, Educatton and Welfare, -

+

If there be a drrect violation of the Court Order in Civil Action No. 5281 that cannot be gleared throu;;h
. negotratlon _the sanctions required by the Court Order arefpphed |
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The development of economic competency in students is a
major goal'of publlc education in Texas. The study of the
‘American free enterprise system should, therefore be in-
cluded in the school currlculum where approprlate

This bulletin gives Texas ‘schon! personnel gundelsnes for
integrating the teaching of the American free enterprise
system into the required high school social studies courses,
- as spedified in school accreditation standards. |t was
prepared by a committee composed of representatives from
school systems, tnSIItutIO?G of hlgher learn|ng, and the

- Texas Education Agency. b

M. L. Brockette |
* Lommissioner of .Education

-
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The American free gnterprise system is an es-
sential component of America's past and pre--
sent. Its basic foundations wer built and
developed within the framework of Anerica's
sgcial, political, and econcmic life, In .
addition, it functions effas tlvely in 3 \
wor 1 wnde sett ing. 1/"

As participants in American social, political,
“and economic systems, it is essential. that
students'possess the knowledge, skills, arid
ateitudes concerning the free enterprise sys-
“tem that will enable them to contribute effec-
tively to the continuing development and
 maintenance of that system. p '

Reflecting the concern that students should
possess a knowledge: of the American economic
system the Sixty-third Texas Legislature, in
" 1973, passed House Bill 1118, This bil
called for all public high schools to give
instruction on the essentials and benefits of°
the free enterprise system. Accreditation
Standards™were amended to require all school
districts to require an elective codrse.on
_ sthe free enterprise systém. In 1975, the
. Texas Education Agency provided all high schools
 With Fundamentals of the Free Enterprise System: .

ATIONALE o

Courie Cuide, Texas Fducat ion Agency BulJetin
Thk, a revision of the pilot draft distributed
to'all school districts duréag the 197475

school year, Accredltatlon standards® vere '
also anended to require schools to incorporate
the study of the free enterprise system into

the required courses of American History,

World History Studies orWorld Geography

z;udies, and American Government’, . o \
.

e basic purpose of Teaching the Free Enter-
prise System in Requived Soctal Studies
Courses is to demonstrate for teachers how to
ingorporate the basic facts, concepts, and-
principles of the American free enterprise
systen into the-required high school socjal
studies courses. It is’ important to note
that, to integrate free enterprise into the
courses, teachers need not take somethnng out.
This bulletin is not designed to be compre-
hensnve but to provide examples of~ways to
teach about the free enterprise system within
the context of existing courses. Con

1

“*Principle VI, Standards 6 and 9, Principles

and Stendards for Accreditin EZementarq and
Secondary Schoals, Texas Education Agency
Bulletin 560, Revised October 1974.



- teachers may develop.,
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The samples of insttudtional units presented

in this bulletin were developed to be integrated .

within existing course content, dnd to prov:de
instructional models for additional units t hat

v

The arrangement of this bulletin'is tntended
to nake teacher use and-reference as conve
n\ent as p055|hle The jintroductory unjt on
the' free enterprise sys en (blue_section) pro-
vides background frfSmmation for both teachers
and students. Units H1-V are color-coded by
subject area: * American History, pink; World .
History Studles yel low; World Geography
Studies, green Anmer ican Government gold.
It |s important for the user to note that con-
SN

t," »

o= USEOF THE BULLETI

[ A

cepts and activities need ot be ||m|ted to
SpeCIfIc courses but may be used in’ others
Each tnstructlonal untt s keyed to the state-
adopted textbooks (identified by t). for each
subject area. As new adopttons become ef fec-
tive, teachers should key the ofijectives and
activities to the new textbooks. Each unlt
contains a btbl)ography of selected addtttonal
resources. Overhead transparengy nasters for
several activities are also included.

]

., ,-

Teachers are encouraged to use the above as well

as their own ideas, ‘activitigs, and materials,
adapting them to meet the needs, interests, ang
abtlntnes of ‘students in their classrooms



- Atrictly speaking, Fr%eventerprise is one

LY

“
.

Before teachers begin instruction in the
. "essentials<and benefits of the free & enterprlse .

system''-~actdally the soc|al science of eco-
nomics=-they- need some baS|c |nformat|on

. Abrief sumary of what economics s all oo }s

v about .

¢

. The basic ecoromic concepts wh|ch must be
understood by.students

. A franework for comparing and evalugting

-~ the performance of alternatlve economic
systems

]

A outline of the fundamentals and work-

ings of the ideal free enterprise system ¢

v Sone features of today's "nixed" free

enterprise systen,

h S

feature of 4 capitalistic system. However,

the terms free enterprise and«caJ&WaZ iam are,
often used interchangeably and, fof purposes, -
of this guide, will be congidered synonyns.

R fl

AR NTRODUCTION T0 THE AMERCAN 6 ENTERRSE ST~
-~ ESSENTIALS AND BENERTS

The Economic Problem

\
Econonics can be defined as the study of how
soclety arranges itsélf-to transforn its scarce
resources’ into goods and serdices to satisfy
the.varied wants and desires of :its members.
This is a. sinple statenent of the unlversal
existence of scarcity: i.e., our resources
are linitéd in supply relatlve to the wants

-+ of our society. Since our resources have'
alternative uses, part of the problem is'to -

choose how the resources are to be used and
which wants.will be satisfied. Accordingly, ‘
economics is-of*en referred t~ as the "science

of choice," i.e., the study/o choosing anong
alternatives. !

The fOIIOW|ng d|agram (flgure ) may be help~ ¢
ful in sbeing- the economic problem. Suppose
at all the resources {land, labor, and

* capital) avallable to.society could be com-

bined into one group, represented by the area
of Nircle A "Further, all the varied wants
of the individual members of- society could be
put ‘1nto a single group, represented by the
area of Circle 8. Now, if resources could be

[N

bl
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This is a static view of the economic problen -
o for it tacitly assumes that society's wants
| ; . are given and fixed in composition. Thus it
- . : might seem that, over a tine, human wants
| N could be fully satisfied as different goods
-are produced in future periods to satisfy those
wants left unsatisfied in previous‘periods.-
Unfortunately, most of people's Wants cannot
be satisfied once and for all but nust be con-
tinually satisfied. -Moreover, those which are
completely fulfilled are then replaced by
others. Good or bad, people seem to have an
infinite capacity to'create wants, but 2
. linited capacity to create goods and services,
Scarcity is notwnique to any one society; it
. . s a universal phenomenon. Thus, all socie~
v ties are confronted with comon fundamental
problens: what to produce; how to produce;

!

SUT

used to directly satisfy hunan wants and if ; S
" the extent to which these wants can be sat- ‘ ' ‘
isfied by resources is proportionate to the |
area of the circles, it is clear that all F T
wants cannot be satisfied. The problen is, |
however, a bit more complicated than this,
for'most wantseare only indirectly sat|sf|ed
by resources. Thus, resources are combined
in varying ways to produce the goods and °
15 ~services specifically desired by individuals.
. Circle ¢ (figure 2) then represents the size

of the "pie" which is to be distributed anong
“the population.

Goods
and
Services

A

Resources

Societys
Wants

Fig. 2
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and for whom to produce. .Although these are
stated separately! they,are in fact solved
sinultaneously, . '

‘ ]
The what question refers to the problen of
choosing which goods and services fwhich con-
qination or set) are to be produced from the
Tesources to most neatly satisfy society's
wants. .
Once the what question is answered, h to
conbine .resources to produce these speci ficd
itens mlst be deternined. Most items can he
produced by using severa) alternative metheds,
0"comb|nat|ons of resources. Because res
cources are scarce, we-tend to seek that re-
source conbination which is most efficient or
least vostly. "By so doing, total output of
saciety {Civcle C) is as lage as possible end
the wants left unsatbsfied are thereby mini-
mized.

The for whom question s often referred to as
the distribition probleg. That is, how are
the fruits of productioh to be divided anong
the many economic wiits (households, busi-
nesses, and-goverrments) of socety?

ALTERNATIVE ECONOMIC SYSTEYS - g

The decison mechanis, ‘or the process by .
which these questions are answered, is society's

e

Q

L)

economrc system in actlon
face the same problems they have not adopted

the same economic system. | Why not? Hainly
because an economic system is more than simply

a vehicle for decisicnnaking, 1t is a way of
life, and variations avong,systems reflect .
dlfferevres in fundamental social values con- -
cerning the individual, the state, and freedon
and justice. Though the world is populated with
many ¢ifferent economic systems all are es-
tabli she to z0ordinate the activities of indi-
vidual econohic units and, to do o, each relies

to varying degrees on the mechanisms discussed. - -

below: tradition, command, and market.

Tradition- v

it e b

[ by
The oldest mechanism for coping with a seci-

ety's economic problem is that of tradition.
An such societies, the problems were, and are,
s6lved largely by custom or traditions which

-reflect family, religious, and legal mores of
‘the culture,

For example, deciding who is to
produce what is usually Solved by assigning the
jobs of fathers to their sons and classifying

- many tasks as exclusively male or female.

Horeover, the distribution of production is
conmonly based on traditional criteria such as

-age, sex, and other features not necessarily

related to productivity, Under such arrange-
ments, birth is the predominant factor in de-
termining one's role, and status in life.

Though alf soé;et|és-

1§
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Historically, traditional solutions have been
most”important in.primitivg, agrarian socie-
ties and today aré a significant feature of
less developed econonies. In nore developed
countries, tradition has given way to other

3 coordlnatlng mechanisms, though it has: by no

mears disappeared entlrely Indeed, all
modern |ndust.|al|zed economies have elements

of tradition con;nnu|ng from early generations, - |
Inour own economy, tipping, exchange of gifts,
philanthropy, rights of seniority, sons follow-

~* ing occupations of fathers; and wamen tending

to child-rearing duties are a few examples of - °

traditionfbound esonomic solutions.

Harket:

A market is a place or an institution'which
facilitates the exchange of qoods and seryices
anong individuals. As economjes develop, many

- of the econonic problems, are solved by indi

viduals transacting with one another in the
marketplacey Through the marketplace indi-

vidual economic units register their desires

(demand) for: qoods and services while simul-
taneously offeving (supplying) other goods or
their own resources in exchange. This inter-

 action among echnomic units produces a set of

prices which is an index to the terms on which
exchange alternatives are available,

N \¥n\

v ) L,

'

Individuals operate as independent decision-
makers in the marketplace and interact with

each other through'a system df voluntary éx-'w~;«.~‘

change. " Through such interactions the market
mechanism coordinates the activities of the
millions of economic units and guiiﬁs.reJ
sources into their most valuable uses,

(ommand
\

The command system for economic decision-

. [

‘making is the antithesis of the market

mechanism, Insteqd of resources moving into
alternative uses as the result of decentral-
ized and independent market -transactions, they

+ are directed into the ppoduction, of: goods and

services by governmental, dictatorial, or . !
bureaucratic order.

The maineffference betieen the comand an
narket mechanisns is the emphasis of. the
latter on the independence and sovereignty of
individual economic units; under this mech-
anism, econonic decision-naking is decen-
tralized. The former subordisz!:s the in-

dividual economic unit to ¢ o wenment, plan;
economic derision-making & v reeateated in,
or vestdd with, a centrai pianning authority,

‘ '

Usually such orders are = -

the result of song overall plan" as to what
the economy is expected to accomplish.

0



=+ JRCONOMIC SYSTEms "San " be evaluated. ™
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.+ Knowing what'an economic system is and the
 problems which 7t must face still gives no
basis o which'to determine whether one system
is preferable to another. Yet, there is wide-

FERFORSANCE CRITERIA

spread acceptance of the free enterprise sys- -

. tem among Amer icans, 'and a consensus that this
System serves our society best. What is the,
- reason for this broad-based appeal? What are
the features Americans find so attractive?

To answer these questions, it is necessary to -

speC|fy performance criteria against which al/

words, what do the citizens want the economic .
system to do, and what social values or ob-
jectivés are to be maintained or re|nforced

by the economic systen?
“ |

’

Quality of Life IV

- Economic systems are set up to serve people, to
serve as*alvehmlg for.then to realize their

" objectives in life, It is doubtless accurate
to say that the basic goal which all seek
(irrespective of nat|onal|ty) is the highest
possible "quatity" of Tife, «Naturally, the
description of this condition varies anong
individuals, but n its broadest sense it in-
cludes spiritual, psychological, and other
nonmaterial desires as well as g H|gh standard
- of material vell-being. An economic systen

| co;Z4ibutes importantly to the ‘realization of

nomaterial wants, but it is direstly, #hd

perhaps most importantly, concerned yith 50¢i=
ety's material well-being, or what is common |y
referred to as the standard of Living, Accord-
|ngly, citizens want, to know how much the sys-

temis prodUC|ng overal | and per person; that

is, what Ts the valug of all goods and services
produced by the system? Embodied in the goal
of a high quality of life are subgoals, or
means to this end, specifically, growth, sta-
bility, security, efficiency, equity, and
freedon.

TRGtRer
EEQEQ@ic browth

Econom|c growth eans an increase in per cap|ta~
output of the Econony and thus the source of

a high standard of I|V|ng It is consdered

by mahy nations lespecially the less developed)
to be the most important criterion of success-,
ful econonic performance. | I

\X [

Stabil ity

Economic stability refers fo both prices and
enploynent.

They are the basis for many economic decisions.
Wide fluctuations in prices are generally .
thought to be v Lnde5|rable for they, redistrib-
ute weal th caprlc ously, Jntroduce a high de-

| Prices indicate the cost of itens
and the value of the nation's own resources.

v

)

v

2
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bility and "acts of bod." It is widely agreed

gree of uncertainty into the system; and tend
to lead o general instability in employment,
growth, and overal! economic activity, In

“addition to stable employment, Full‘employmeﬁt

is also desirable, for only if resources-are
used to the greatest extent possible will the
total procuctive potential of the economy (the
size of Circle (). be realized,

v

’

Security . \

In advanced countries economic insecurity stems
primarily from unpredictable economic insta-

today that Americans want an economic system -+
which is capable of protecting individuals
against such uncertainty, thereby pro¥¥dThy

for the“chronically il1, disabled, hundicapped,
aged, or otherwise dependent. 1t should also
be noted that, although there is wide agree-
ment about the desirability of economic se-
curity, there' is also extensive debate about
the appropriate degree to which it should be
provided and the concomitant benefits and
dangers of the "Welfare state.”

Efficiency

¢ ' ‘ .
In a world of scarcity there is virtual una-
nimity about the desirability of being effi-

~ cient in the use of resources. Efficiency is
usually conceived of in a technical sense, i.e.,

maximizifg output per uﬁftbof’inpUt. But it i
also desfirable that a system be economically’
‘efficient, meaning that resources are allo-

“cated ina way,to protuce :he highest possible
total value of goods and services.

Faity

Fquity and fairness have no specit defini-
tions, though virtually everyone has a value

. judgment about what is just poncerning.aecepq-,v

able income and wealth distributions. This
too is an enotional issue which has been de-
bated throughout historyh It is difficult if
not impossible to specify a consensus of what
is equitable, though it is generally thought
undesirable for any group to suffer poverty
while others-realize affluence.

Freedom ,

)

Freedon is perhaps the st cherished of human
qoals, It is defined as the absence: of con-
straint in choice or,actions.- But most con=,
straints on. choices are people-made and, there-
fore, people largely control the extent of
their own.freedomé{ ‘

Of the mény different types of freedom, all
 interrelated, this bulletin is concernéd
" primarily wigh the extent to which freedom
exists within the economic system. Economic

L]

)



“freedons can be grouped into. two broad cate-

gories: freedom of enterprise and freedom of
" individual choice. Freedam of entermrise,
which is perhaps the most familiar, refers to
a situation where business enterprises have

- the freedom to acquire any resources they wish.

and can pay for, to use any technology, to
produce any product and to sell it at any
price, and to invest in any Way they please,

0f course, total freedam is never realized in
1115 reqard because of the existence of laws
abor, patent, pollution, safety, etc.), con-
petition from other producers, and substitute
products. !

Though Tess faniliar, freedom of individual
shotze, 1s certainly niyless important, This
- tern refers to the individual's freedon to
buy any qoods and services availatie subject
only to the constraint of one's budget, to
accept any job within the linits of his or
her abilities, to quit any job, and to use
his or her osn resources as desired aon-
sistent. with the rights of others.

THE IDEAL FREE ENTERPRISE SYSTEY

The ideal free enterprise system has never
existed and probably never will. 411 economic
systems have elements of free enterprise,
socialism, and tradition; and they are
characterized according to their doninant
features and relat ive emphasis. Many refer to
the current Anerican system as a "mixed" eco-

- Society nust select one of two forms of owner-

A

nony with heavy emphasis on capitalism, Re- '
gardless of the exact nature of our current

systen, it is inportant to specify what we re-

gard as the "ideal" in order to have a bench-

mark against which to evaluate deviations

' therefrom Thus, the task is to describe an

ideal free entdrprise system to specify its
essentiafs and underlying assumptions: and to
explain how it qoes about answering the ques-
tions of what, how, and for whom. Once this

is accomplished, the system's benefits become
apparent,

- Private Property

ship of its scarce resources=-social or pri-
vate. In an ideal free enterprise sviten
resources are owned privately. Title rests
with individuals, not qovernments, and with

such title go the rights to control, use, and

dispose of the property as the owner sees

fit, 1\

At the heart.of the'systen is recognition of
people's desire to be free from constraints
on their choice of activities. Thus, great
enphasis is placed upon allowing people the
greatest possible freedon to engage in
economic activities both as producers/
Investors and as consumers.

2



Self-interest

The fundamental. behavroral assumption about an

individual is that one is motivated to promote
his or her own self-interest. Self-interest
is not to be confused with selfishness; for
altruism, or corcern for the wel fare of others
can*and often is a part of one's .own self-

~ interest, philanthropy and other forms of prr-
vate charity being examples.

)

A person is assumed to choose amonq al ter- \\
natives to maximize the well-being of self
and/or famlly Thus, people in business are
‘presuned to seek maximun profits, property
owners the hrghest price for their resources,
wrkers the greatest wage for a given otcupa-

- tion, consumers the lowest price for a given

~ product; etc. Moreover, in the quest for
maximum well-beding, emohasis is given to the
assumption that the individual is the best
judge o what is'in his or her own self-
interest.

! v

. 24
- Self- tnterest is the prrmary drlvtng force of
the Free enterprise system, for it gives
direction and consistency to the total
functioning of the econony.

.
Competitioh

It is often charged that, with its reliance on
the driving force of self-interest, the free

.enterprise systen breeds a competitive, dog-

!

'sellers in the marke

“within the system,

“eat-dog society rather than a society based on

cooperation, Yet, competitive behavior takes
a var\oty of forms and is a universal phenom-
enon; it is not confined only to capitalistic
societies,

As people seek to-better their Iives through

profits or wages, or by ‘seeking the best buy,
they natural ly compete with each other,*sone-
times directly and personally, but more often
rnd1rectly and 1mperionally as byyers and

o

Competition, however, is more thanéthe mani-
festatipn of scarcity and people's, self-
interest) it is also a regulatory force

[ts existence impltes a
diffusion of economic power, a large number
of buyers and sellers in'the market none of .
which is big enough to influence signifi-
cantly the price of the product by individual
action, :

1
1

If competition is to be preserved, the
system must operate in a way to make it '
possible for new producers to enter an’ in-

dustry or to leave it if desiied,

Markets' and Prices

The free enterprise system places a great deal

* of importance on the individual and, though-

people have & common desire to maximize the
qual|ty of their lives, defrnrtrons of qualtty

-,
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vary anong-individuals. The free enterprise
system is designed to respect this variation
and it seeks to answer the What question by
producing goods and services which are most
highly valued by the individual consuners in

- society, How is this done? What type of sys-
tem will quarantee or come closest to real-
izing this objective? What kind of communica-
tion systemwill allow the econony to be re-
sponsive to society's desires?

In a free enterprise system communication
occurs through a systen of markets where
buyers and sellers engage in voluntary ex-
change. The result of the transactions is a
system of product and resource prices.. In
turn these prices provide an index to the '
terms on which. various alternatives are avai'-
able to producers and consumers as they exer--
cise their choices in further|ng their self-
interests. ¢
A

This extremely elaborate communication system
receives literally millions of signals from
miltions of individuals daily. And it is
through this system of markets that society
‘answers the questions of what to produce, how

to organize its productive efforts efficiently,

and for whom the fruits of production are to
be distributed.

[

Limited Government

- Given the force of competition and the assunp-

tion that individuals know best how to pursue
their own self-interests, a free enterprise
system is believed to be largely self-
requlating. “Therefore, there is little need
for government to be involved in the operation
of the economy. Government's role ‘is |imited
to that of a rule-maker and umpire with the
prinary objectives of protecting individual

'freedom and property rights and preserVIng

c0mpet|t|on The free,enterpr|se system is
extremely wary about assigning the government
much more power than this; for the larger the
role of government, the greater the concentra-
tion of power.

’ l
THE ECONOMIC PROBLEM AND THE FREE ENTERPRISE SYSTEM

When the millions ofvdifferent individual

‘tastes, preferences, and values held by. men-

bers of society are considered, it becomes
apparent that the what and for whom questions
are incredibly complex. Moreover, because

most goods can be produced by several different
processes, “the how question is also very com-
plicated. Thus, not only the three questigns

9 nust be answered, but literally millions of

b other questions must be answered daily.

Considering the scale and complexity of the
probiem, many conclude that it is folly to
suppose that such a system could be expected

to run satisfactorily on its own; chaos would
surely result without a planned and central ized

/
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~management. [n fact, precisely the opposite
is the case. The size and complexity of the
system make it impossible tomanage by cen--
tralized authority except at a substantial
sacrifice of many of the qoals of the systen,
in particular; freedom and economic-efficiency.
Fortunately, transactions among individuals
through a system of markets allows the daily
problems to be answered, many of society's goals -
to be'realized, and its valqu preserved,

An understanding of how .the market mechenism
works is“facilitated by the Use of a simple
. model commonly referred to as a eiveular flow
~ diagram (figures 3-5). Here society is
divided into two groups of economic units:

2. households and’¥|rms JHouseholders are in-

dividuals acting as consumers and are the
owners of all resources, or factors of pro-
duction. Firms are any kind of business
enterprise; they are the primary p{oduc|ng
institutions of American society. Note that
in fact the householders &lso. oun the firns,
but in the mode! they act in the capacity of
producers rather than consuners. -Both groups
are assumed to be free to use their resources
as they wish (subject onlyto legal con-
straints) and both are prgsqud to pursue
thelr own self-interestsy

Bdth qroups are dependent on each other. - The
householders want firms to produce certain
items, but production requires access to the

~ and failure.

|

resources owned by the households. The two
groups commurficate with each other through a
systen of markets which are of two basic types:
product markets and factor markets,

\

What to Produce

It Iargély in the product market that the

what to produce question is resolved, In this
market consumers register their desires, or
demands, for specific items by offering money
in exchange, This is sometimes described as
casting dollar "votes" for what they want pro-
duced.” Such votes are cast on the basis of
people's income and tastes. Presumably con-

~sumers know what they want and will spend

their resources for the greatest possible
benefit to their own well-being.

The firms in turn are naturally seeking to im-

prove their well-being and are eager to offer,

or supply, those goods and services most highly
valued by consumers. Thus, it behooves the

producer to pay heed to consuner, votes. Those
who do are rewarded with profits and survival, =
and those who do not are punished with losses
Accordingly, money flows from

the households to the firms in exchange for

goods and, services flowing in the opposite -
direction.” 32
The result of these supply and demand activ-

ities is a set of prices for the various items



exchanged These prices are an extemely im-
portant feature of the marketplace, for they
signal the terms on which exchanges can be made
and ration the itens among consumers in pro-

~ portion to their votes. Moreover, changes in
prices reflect changes in consumer demand and
in relative scarcities of different itens.
Price changes also provide a signal for future
production- decisions and for gundlng resources
Into those uses desired by SOCIetY

Thus, prodqcer; are nbt absolutely free to

produce whatever they want, nor are they able .

to set any price they wish, Other competing
- suppliers and consumers "shopping" for .the
best buy constrain production and pricing -

decisions. Business survival, then, requires

response to consumer choices and effective
competition with rivals.

t

Goods
—

PRODUCT
MARKET

Fig. 3

to price competition.
production is important

How to Produce

Businesses (firms) in pursuit of their own self-
interests aim for the highest possible profits,
In other words they want the largest possible

(difference between their income from sales and
their costs of production.

Not only must they
produce a product which will sell, they must
also produce it efficiently to mlhlmlze pro-
duction costs. As firms compete with each
other for consumer "otes," they often resort
Thus efficiency in
From the viewpoint
of the firm, this is the essence of the how
to produce questlon

This question is resolved in the factor, or
resource, marketplace. In this-market the
households and firms once again meet and en-
gage in supply and demand activities which re~
sult in prices for the various factors of pro-
duction. Here the households, owners of the
resources, offer to sell or Iease (supply) re-
sources to the firms who require (demand) them
3s inputs to the production process. Thus
money flows in exchange from the firms to the

 households (figure &) and is the source of in-

come'used to purchase qoods and- servnces in
the product market, ’ #

Prices emerging from the factor market are
given special names: rént, wages, interest,
and profits--the prices of land, labor, capital,
and entrepreneurshnp It is important to rec=
ognize, that these prices are just as important



to produce.

" (expensive).
‘the resource owners in deciding how to use

9 : ,
to the orderly operations of the economy as
product prices, and they serve precisely the
same function,

L
4

+ Factor prices reflect relative scarcities of

different resources and are 3 very important
signal to the producer in decisions about how
In time these prices change re-
lative to one another and thus tend to guide
the producer toward the use of resources which
are relatively abundant (cheap) «and to con-
serve on those which are relatively scarce
Simultaneously these prices help

their resources and where to concentrate the|r
efforts in the development of new resources. '

FACTOR
MARKET

—
Resources

—

Resources

For Whom

. The for whom ‘question is asking who is going

to consume the fruits of production and in
what quantities. Who consumes what and how
nuch depends on who is both willing and able
to offer the going market price. Thus, the
resolution of this question depends on con-
sumer tastes, income, and product prices and

. is determinéd largely by the price systen.

i

Process, however.

Even if all hduseholds havé the same income’
total output will be distributed unevenly
among the households because individuals have
different tastes and preferences. Therefore,
bid prices vary among individuals, and those
who bid the right price will have some of the
product distributed to' them; others will not.

Willingness to pay is only part of the bid
Ability to bid the market -
price is also an important variable, and is
dependent on the size of one's money income.

In turn money income depends on the types and
quantities of resources (propérty and human)
otned and the prices which they can comnand

in the factor market, Thus, the for whom

- question is resolved largely n the product”

market where households strive to receive the
best price for their resources and to use them
where they are most productive. Moreover, it
s expected that efforts to develop and accu-
milate additional resources will be directed
toward those types which are most highly valued
in the marketplace. This flow of money income
through the factor market is seen in figure 4,

! /
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Comb|n|ng figures 3 and & together 2} figure . In sumary, households demand goods from firms
5 gives the circular flow diagran, through the product market. When firms reg-
: _ , pond by producing these goods, they pay put
' .. money through the factor market to the owners
/ \\ L * of the resources which: they buy or hire, This
5 . 3\\ , money then becomes the households' income,
bl .E, which in turn prOV|des them W|th the abi llty
g . t0go to the product market to purchase those
o goods they want. Thus, figure 5 demonstrates
[ ' how resources flow from consumers to firms
| in exchange for money which flows from firms
to househalds. I addjgion, goods Flow from
Firms to households |n§3xchange for money,
which flows in the aprropriate d|rect|on,

s  thereby completing the circular flow,

AMERICA'S MIXED FREE ENTERPRISE SYSTEM

A | P Though we characterize ours as a fred enter-
| k P prise system, in fact it is a "mixed" systen,
‘ as are all modern economies. By mixed v
mean that the ecoromic,problens are ansiizred
by the combined use of tradition, markel, and
conmand mechanisms rather than by the use of
“the market mechanism alone. It is the par-
S ticular blend of these mechanisms which

- ] ‘ characterizes an economic systen.

vy | . ' ‘

liiﬁﬂj v Although the United States economy is largely

a market economy, important differences still

exist betueen the ideal and the actual economic

system. In particular, government has assumed
o _ : , a much larger role tham simply that of a rule-

Y Fig. 5 ;

~
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maker and umpire: In addition ‘federal, state,
and local governments engage in income and

~ wealth redistribution activities (the: o
whon question), influencing the composition
of national output (the what. to produce ques-.
tion), and attempting to stabilize prices
while S|multane0usly promating full employ-
ment and economic growth, Indeed, the extent
of governmental involvement in the market~
place has grown substantially since the turn

. of the century. This is-considered contrary
to the linited fole assigneé to government
under the ideal freg enterprise system. Vet,

wythere is widespread agreement among Americans
that these are legitimate functions of govern-
ment. How do we reconcile society's espousal
for free énterprise on one hand and its accept-
ance of this enlarged role of government on
the other? .

The exslanation rests primarily with the fact
that the ideal system is just that--an ideal
which serves as a fairly qood approxination
of how the systen should work. However, like
all systens it works imperfectly; it has some
flaws. But even without flaws it will some-

3!

i

o

e
/i.

v

, times resolve the economic problems with re-

sults that are unacceptable to society, Accord-

" Tngly, ve have tended to turn to government to

modi fy the system in ways to generate results
which are consistent with the goals of society,

When it is proposed that the government mod; fy
the free enterprise system, citizens should

always ask: What does it cost? Are the pro-
jected: benefits sufficiently large to warrant

these costs? As we pursue the object fves of
© growth, security, and equity, is it worth the

inevitable costs in terms of reduced effi-
ciency and further constraints to individual
economic freedoms? ’

Such Judgmenrs are made by Americans dally
In the long run the society and econgmic sys-

' temwill reflect the wishes of .its individual

members better if these areinformed judgments.
The study of economics and of the foundations -
of alternative economi¢ $ystems is an impor-
tant factor in promoting informed decision-
making on the part of citizens,
the population understand the essentials and
benefits of the free enterprise systen.

Only then can

40
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" THE FACTORS OF PRODUCTION

AMERICAN HISTORY

. | A goal of e_conomic systens is to utilize the factors of production in

the nost efficient. means possible in order to increase the amount of goods &

and services available for consumption,

These factors include land (all natural re-
sources), Tabor . (human résources), and capital
(created by people to be used to. produce
"capital or consumable goods). By combining

N t

these factors of ‘production, economic goods

and services are produced, The payments. made
to these factors are e costs of production
as well as the incomes earned in the economy.

STUDENT
. OBIECTIVES

o LASSROON ACTIVITES

INSTRUCTIONAL
RESOURCES

T?hebstudents will‘be-
ahle to:

. Define factors o
production

. Write the question, "What were some of the factors that were

necessary. to produce railroads in America? Have the students be

. specific and clarify the meanings of the jtens that they suggest.
List their suggestions on.the board.

After the students have given a sufficient number of items, ask
them which of the ftems could be grouped because they are alike in
some way. Be sure that the students give reasons for grouping
these items. When the groups have been made, ask the students.to
label them. After'the groups are labeled, ask the students |f
groups could be combined. Co L ;)

When this activity is completed, there should'be basicafﬁy three
groups with labels similar to the labels of theqfactors of pro- -

o A
) | .

17

- 250-261

Transparency #]

tThe Adventures of the
Ameriean People, pp.
76-81

tChallenge and Change,
Uiited States Histomy
The Second Century,
pp- 95-%6 |

tPerspectives tn United |
Stries History, pp.

tRise of the dmeriem
Nation, 1865 to the

Pregent, pp. 97-98"
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STUDENT ‘ ' INSTRUCTIONAL
OBECTVES [y - CLASSRODM ACTIVTIES RESOUACES

duct fon--1and/natural resources, labor/entrepreneursh|p, and
capital/tools, Use transparency 41 to demonstrate the concept of
.the factors of production and their relationship,

. Identify alternate 2. Use transparency #1 to review\the factors of production and the Transparency #1

uses of the factors itens and groups suggested by the students in the previous lesson, Transparency £2
of production Use transparency #1to show the expansion in railroad mileage and [Transparency 3

- transparency #3 to show the increase in property investments in  [Transparency #4

railroads prior to 1890, . Transparency #5

; | | | Transparency £

D Ask the students to consider the tremenddus allocation of resources
to railfoad construction and suggest other items which might have

- been produced from these resources. Use transparencies #, 5, and
6 to identify alternate uses of the factors of production. Have
the students suggest additional uses.

. Demonstrate the 3. Divide the class into three groups--land, labor, and capital. The [Transparency {1
interrelationships - land group controls all the land and natural resources necessary
among the factors of for railroad construction, The labor group possesses the skills {5
product ion ‘buld the railroads. The capital group controls the tools nec-

~ssary for railroad construction,
|
~ Each group should prepare a Tist of its economic goals. For
examp'e, the goals of the labor group may be to receive the
highest wages possible and to provide fuo- job su-urity and safety.
Afﬁer each group has identified ifg qoals, the teacher should
' introduce the following new factors. Each group will then state
. , how these situations will affect it and what the results will be. A
3 ,
4 | .
¢ . a. (ongress passes a 1aw stopping foreign immigration.
' b. Foreign cartels, which control the supply of coal, llmit the
supﬂ]y in order to raise prices.




~ STUDENT
OBJECTIVES

CLASSROON ACTIVITIES -

NSTRUCTIONAL

RESDURCES

. Identify the role of

technblogy as an
ingredient in pro-
duction

VY

¢. Environmental concerns lead to governmental action to outlaw .
strip mining and requlate mining for coal and iron ore.

d.. Indian opposition to encroachment on their territory leads to
numerous killings of railroad construction crews.

e. Plague epidemics in East Coast cities kill thousands of

imhigrants and residents. |

f. Guerilla warfare is launched by the Indians. One Indian tactic’
5 to burn-and destroy all forests along the route of the rail-
road.

g. Labor unions organize the construction workers and help the
WO1:.37S Teceive better wages and improved working conditions.

h, The Bessemer process of. steel production increases the supply

- of steel and reduces its price. /

I Improved technology and increased educational levels lead to
higher worker productivity levels, | \

). East Coast cities are hit by widespread unemploymenfﬁ

Use transparency #1 to review the factors of production and their

interrelationship,

.+ Use transparency 7 with overlays. Ask the students what are sone

of the things that-had to happen in order for the expansion of
railroad mileage to occur. Have the students identify the elements
necessary for increasing railroad nileage (e.g., more labor, in-

creased capital goods, increased supplies of natural resources,
etc.). | '

Use t}ansparency #8. Discuss with the students the fact that

resources are limited. Use the transparency to demonstrats what

would happen in a hypothetical case. As the transparency shows,
all available capital resource units are being used. When this
situation exists) what happens to railroad expansion? Have

,Students suggest ways that increased production tan occur in this

situation (more efficient use of the available capital resources

through the application of technology to increase the productivity
of the resources).

L]
1

Transparency #7
Transparency #8




STUDENT

' INSTRUCTIONAL

CLASSROOM ACTIVITIES “.
OBJECT!VES RESOURCES
. Identify the 5

opporutnity costs
involved,in allo-
cating the scarce
factors of product ion

. Identity the factors
of production and the
rewards eazh receives
for contributing to
product ion

. Divide the class into the following economic/sectional qroups:

. which the resources could have been allocated for.

Use transparencies #1 and 9 to review the factors of product ion.

. New England Shippers

North Carolina Textile Manufacturers
Alabama Cotton Farmers

Texay' Cattle Ranchers

Wyoming Sheep Ranchers

California Gold Miners

Washington Lumber Workers

Chicago Meat Packers

oW —h (D O O O

Review with the students transparencies 42 and 3. Discuss the
opportunity costs (defined on p.37) involved in economic decisions.
Review transparencies #h, 5, and 6. Tell the ¢lass that it is
1879, Each group s to examine its own short= and longrange
economic goal$ and identify alternatives to the investments in
railroads. Groups should 1ist in order of preference those things

whey-each group has identified the opportunity costs of railroad .
construction, compare the 1isfs. . Deternine if different costs
were identified by the various economic/sectional groups. Was
there 3 consensus that raflroad construction was of sufficient
importance to warrant the cost? \

Stress the fact that capitalism is based on private ownership of
the means of production. Ask the students what those who built the
railroads expected to receive in return? Why were people willing
to work on the construction of the railroads? What did those who
owned the natural resources necessary for railroad construction re-
ceive in return for the use of their resources? What did those who
owned the tools and machines necessary for railroad construction re=
ceive for the use of their resources? | !

Transparency 7
Transparency #3

Transparency #
{Transparency #5

Transparency #6
Grouth and Welfare in
the American Past,
pp. 108-121

Transparency 41

Transparency #9

tThe Ameriean Eeonomy,
p. 98 ‘
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FACTORS OF PRODUCT iON

Labor
(man’s efforts

\ / and skills) \

land  Capital
(natural (tools and
resources ) - factories)

I.abor /

“(man’s organizing and
management skills and
~ entrepreneurship)
Production -
(goods and services)
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Pgoperty Ihvesiments in Ra’houds

YR

1850
1860

870

1875

1890

51
ERIC

1880
1885

1850 1890

TOTAL

" (in thousands of dollarS)

1149 481
2,476,893
4658209
5402038
7842533
10122,636
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~ Sociel  Agricultural
N
: Alternate Uses||™
- ( of Scarce Land
 Industrial "y Commercial
' ~ Residential
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, .Alternate Uses ||
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Agricultural 'S Military |
- ‘ Techmcul '
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. -Social Goods
DN

Alternate Uses ||
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| Scarce Capital ||

-y

Consumer Goods
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Capit/al Goods
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Railroads built before 1870 |
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Railroads built between 1870 and 1914

~
’

2
‘r Gy

@)

FREE ENTERPRISE SYSTEM T-7 1975 TEXAS EDUCATION AGENCY Overlay 2-left



61

-

FREE ENTERPRISE SYSTEM T-7 1975 TEXAS EDUCATION AGENCY -

~



 Limited Resources
“for Railroad Expansion

land  Labor :Capha '
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Resources availabie for future
- expansion of railroads
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Rewardsof the
Factors of Production -

~ - Wages
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£ Profits

Rent

/

" Interest N N
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" AMERICAN HISTORY

UNDERSTANDING rRlC‘f IN'A FREE ENTERPRISE SYSTEM

. Part 1. Prce and Production o Goods and Services

Many factors must be conside. c: by the producer of any good. or: serwce

before consimer price can be determmed

AlT producers, largé and small, musﬁ)consider

the costs of producing particular good or

service, Costs of production are generally.

- classified into two types; (1) Fixed or over-
head, and (2) variable or direct. /

The producer knows with a major degree of
certainty that some costs will exist whether
or nat a good or service is produced, sold,
or makes a profit. Therefore, the producers
classify these as fized or overhead costs.

~ Much less determinable and controllable are

those costs directly connected with the pro-
duction of the good or service. Because
" these costs vary directly with'the level of

variable costs. | |
the margin or markup plus costs, referred to

l

production, they are called varighle or

dbrect costs,

'Producers of a new product give very careful

consideration to both potential fixed and
The producer must determine

as retatl price, to guarantee a profit for |
the owners of the company and stili be in
favorable competition with other producefs.

Price of a producer’s good or service is
determined by four major factors: fixed
costs, variable costs, margin or markup, and
competiticn from other sellers and/or sub-
stitute products.
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Ry
OBJECTIVES

* CLASROON ACTIVTES

INSTRUCTIONAL
RESOURCES

The student will be
| able to:

. Become familiar with |

ithie economic terns
used in the unit ;

. Learn about the
operation of jobs. -
¢and skills fn the
-+ ofl industry

. Distinguish Between
- fixed and variable |
coSts

. Introduce the unit with a short lecture stressing what students
~ should know about producers' prices.

. Have students do research on the oil industry, specializing in its

operation and the various jobs and skills required.

. Divide the class into seminar groups and" pose the question, 'Why
" does a gallon of gasoline cost the consumer an average of 43.9¢7"

. Have students make a list of the jobs performed by an oil company

in producing one gallon of gasoline and organize the list in order
of occurrence.
)

. Have students divide their lists into fixed and variable costs.

., Reorganize students' Tists based upon the following figures as

computed in 1973,

Costs Per .
Product and Processing - Gallon . 3 of Total Costs
Crude oil 8.13¢ 22.09
. Gathering and pipeline 0:88¢ 2.39.
Processing 3.78¢ 10.27
Terminal }.50¢ 4,08
Addtives ) 0.15¢ 0.40
Tax at terminal 0.05¢ 0.14
Losses in production 0.10¢ 0.27
Transportation 0.75¢ 2.0k
Jobber ' 3.80¢ 10.33
. Taxes (federal, state)  10.90¢ 29,62
"Producer/retailer 6.75¢ 18,35
| 30.79¢

Totals

5F

~Mationa] Average 34,56¢

an
{ | 3
- J

tEeonomics-~Principles
ad Practices, pp.
136-157

tEeonomies and the
American. System, pp.
70-115

tCongumer Eeonome |
Problems, pp. 315-334

tEeonomics. for Everyone,
pp. 35-37

0il for the Horld

Faets dbout 01l

Setence in the Search
for (i1

Tales from the Derrick
Floor

Bnergy and Eeonomie
Grouth

How o Market Economy
Works




STUDENT | INSTRUCTIONAL
OBJECTIVES CLLASSROUMACT'V”'ES RESOURCES

1. Have students discuss the distribution of costs for the producer/
retaiier including costs generated by a serve-yourself station as
well as a stataon offering complete serv.ces

8. Have students review their lists and determine where they think
costs have risen most since 1973,

. lompute and realize (9. Provide students with the following data and have then compute
how prices are - adjusted total cost of production for 1975.
affested by changes |
in various costs of

production | 1975 PRODUCTION COSTS For teacher's use:
Costs Per | Cost Per
Reviewing the previous Product and Processing  Gaion 1973 Increase Gallon 1975 4
problems, the student ( '
should be able 1o Crude of] ' B.13¢ b0 = 15.15¢ 30.98
determine: l Gathering and pipeline 0.88C + .OSC = 0.93¢ 1.90
Processing 3.78¢ + 1.6 = 5.h0¢ 11,04
. Those items which Terminal 1.50¢ 0 = 1.57¢ 3.2
copstitute major Additives 0.15¢ t 02¢ = 0.17¢ 3
COStS ot prdduction Tax at terminal 0.05¢ + .06¢ = 0.He C 2
Losses in production ~ 0.10¢ ¥ 03¢ = 0.13¢ 2]
. Those items which Transportation 0.75¢ b e = 1.19¢ 2.3
had the qreatest - Jobber 3.80¢ 1,09 = §.89¢ 10.00
percentage of cost Taxes (federal, state) 10.90¢ + .MOC = 11.30¢ 23.1
increase between Producer/retailer - 0.75¢ v L3l = 8.06¢ lﬁ;ﬁﬁ
1973 an¢ 175 36.79¢ 17.11¢ 8900 3.9
Those items that are “National Average 49.13¢
more fixed than
" variable

3%
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Part 2, Suppiy, Demand, and Price in the Marketplace

The interaction of supply and demand is a major factor in determining

the price of a good or service,

0f the basic principles of economics in a free
enterprise system there is no singlé factor
more important than a knowledge of supply and
demand and how they are interrelated and inter-
act in the marketplace.

Part | pointed out how producers consider and
evaluate fixed and variable costs of produc-

tion in manufacturing a commodity or supply.

Supply will vary directly with price; that is,
the higher the market vrice, the more of a

good or service will be made available as

soon as possible. Conversely, the lower the
price, the smaller the number of units that
will be offered. At higher prices the profit
motive may cause already existing manufacturers
to expand costs of production in order to

enjoy larger sales volume and profit, and new

3

(possibly less efficient) producers may enter
the market:

Ina free market there will be many sellers,
each offering a certain volume of a good at

a certain price based upon ¢ost of production
and margin. Competition will tend to force a
narrow range of prices from high to low
offers. Based upon profit, no seller will
want to sell at a price lower than the nar-
gin of profit,

To illustrate: wsing the problem posed in
Part |, coupled with data from other pro-
ducers of .gasoline, a table or schedule of
supply can be constructed which shows the
amount offered for sale at a given price

within a range of prices.

.

13



Supply Schedule for Gasoline

¢ 1973
Price Cost Change in Supply * Number fotal No. of
Per of of No. of Gals. of Gals. Suppliers
Gallon  Prod.  Offeredt Suppliers  Will Offer
SRR 1 I 7 K 20 ! 155
4.9 37.82 2 b 135
3.9 36.98 3 5 13
8.9 96.19 2 ! 90 ¢
3.9 35.81 2k 3 67
%9 Bk, 23 ! 43
35.9 35.1 20 l 20

*million gailons

A graphic presentation of the above supply
data is much more easilv understood.
Analysis reveals that at a price of 35.9

by the willingness and ability to pay.. Con-
sumers wili buy a good or service depending
upon the amount of utility or satisfaction

only one company is willing to offer irs

. product for sale. As the price increases
through the price range of 41.9¢, however,
other companies will enter the market with

it gives. Succeeding purchases of such goods
as candy may not have the same origiral util-
ity and therefore have oniy marginal or di-

minishing utility to the consumer because the

their product as their higher cost of pro-
duction or less efficient production is
covered by the higher price. Thus, the
supply schedsle shows both present and
potential sellers at the various price:

Demand by the consumer can be defings &

the desire for a good or service a -panice

3

g00d qives less satisfaction.

7

Consumers may have to make a cricice hetween

one product and another in order to possess

the utility of cne or the other. In other

words, they give up the opportunity to ow
one product to gain the other, or what ecos
nomists call unporturit: cost,

T



Price
1 Per gallon
P Demand Schedule for Gasoline 1573
| 419; Price  Amount Total
. e Per - Demanded by  Amount
3 % : ’//ﬁ - 409 Consumer. Gallon Each Consumer® Demanded*
- | |
4 ‘l‘ ;/ 09 ] 4.9 16 16
v 2 40.9 20 3
389 3 39.9 21.5 5.5
4 B9 23 80.5
8 59 2k 105
y, %9 b 369 26 131
/- ' ! 3.9 28 159
h-4¢f// - 35,5 *Quantity demanded (in million gallons)
: | - | .
0 35 30 65 8 95 110 125 140 155 170
0
‘ 419
\\ 409
Quantity Supplied (in million gallons) \\=\\\\\ - 139
The law of demsnd states that the lower th J‘\\\ %9
price of a good or service, the more the con- 9
sumer will be willing to buy; the higher the . | x\\\ :
price, the fewer the consumer will buy.* To N, %9
observe this law in action, refer to the pre- '\\\\\\ : |
vious problem of gasoline (1973) and apply S ,
the law to determine how price is affected. D B ]'7
The following data is given in the demand

70 schedule: 20 35 50 65 80 %5 10 125 140 155 170

Full Tt Provided by ERIC.

ERIC - . ;



Price is established when the supply graph
and demand graph are merged and a point
determined where the amount demanded is equal
" to the anount supplied. In the demand and
supply schedule for 1973, below, equilibrium
price is found to be where the lines cross at
89 miltion gallons at a price of 38.7¢ per
gallon. Analysis of the schedule further.

DEMAND AND SUPRY  5CHEDULE FOP GASOUNE
173

;\i ]
f
?

S ¥

4
———
AL

/|
.....ST_ ——

__J i | J
[
A% 0 65 0 % w1 W 1 N

39

reveals that both buyers and sellers failed
to make contracts for gasoline simoly be-
cause the equilibriun price was below the

accepted margin of profit or higher than

buyers were willing to pay.

The equilibriun price of 38.7¢ can be con-
sidered a relatiVely stable one (not con-
sidering price wars) because both supply and
denand are not changed quickly. Gasoline,
cigarettes, salt, and liquor are consumed
because of necesSity or habit; and consumers
are reluctant to,reduce the use of these
products. The term fnelastic is apolied to
both supply and demand when considering these
products Goods such as luxuries are highly
2.53t% > because ithey are not necessary to the
maintenance of 1ife,

|
Recent times have proved thateven a pre-
viously inelastic product such as gasoline

can be affected by outside pressures. Moral

suasion by govérnment to conserve enerqy
may reduce demand. Shortages of available

crude may affect supply and force production

costs above previously experienced norms.
I ‘ '

!

7



 STUDENT
OBJECTIVES

CLASSROOM ACTIVITIES

. INSTRUCTIONAL
RESOURCES

to:

, Determine an
equilibrium price

. Explain how a change
in demand can affect
price

. Explain how a change
in supply can affect
price

80

ERIC

Aruitoxt provided by Eic:
‘

Otudents will be able

. Have students use the following data to compute equilibrium price
based upon the reduction of demand brought about by an appeal ‘to
conserve energy. ,

Price Amount Demanded Total Amount
Per Gal. by Each Consumer*  Demanded*
P 41.9 12.5 12.5
‘ 1.9 100 %5
19.9 T i §2.5
38.9 9. 61.5
31.9 2.5 8.0
3.9 6.5 10.5 |
3.9 - 30.0 140.5 . ‘
“hmillion gallons ‘ : | Al

. Have students deternine the new equilibrium price. What will be
the reaction of the petroleum industry to a cutback in demand?

‘ e
3. Have students discuss what the consumer's reaction will be to an

increase in price from 38.7¢ (1973) to 48.9¢ (1975).

k. Have students use the folldwing data to compute-equilibrium price

based upon the increase in supply brought about by an increase in | -

product ion,

Price No. of Change in No. = Total No. of Gals.
Per Gal. Suppliers of Gals. Offered® Suppliers Offer*

b9 7 0 168
40.9 b 5 158
%9 5 - 20 | 143
8.9 } B 1B
31.9 3 30 %
36.9 2 b5 65
35.9. | 20 20
*nillion gallons W

Demand and Supply
Schedule fpr Gasol ine

1973




. STUDENT ’

- ' INSTRUCTIONAL
ORUECTIES CLASSRUUMAICTIVIHES‘ \

RESOURCES

5. Lead students in a discussion: What IS the new equTlibrium price?

\ ~ What will be the reaction of the consumer'to the new price? What
may result from consuners' desire to conserve energy?

: Determine and
analyze equilibriun 6. Have students prepare a supply and demand schedule for the data

price when given a |  9iven below. "
supply and demand L . ’
problen. g SUPPLY AND DEMAND FOR LUMBER

T Debend v Damerd 1o
 Priceper  Supply in Ml B, MITBLF,
1000 B.F. M1, 8.F. Jan, 1970 Jan. 1971

542,50 10.0 2.0 5

b2.45 9.6 23 :

52,40 9.2 28 ~

L3S B.475 3.5 5.5 "

42,30 7.8 b2 6.k

.25 6.8 5.1 7.5 ‘ |

§2:20 .9 6.075 §.785 ;e
1215 48 1235102

42,10 3.6 8.5 .95 .

42,05 2.0~ 0.0 14.0

’Z. Have students determine the equilibrium price for January 197

.~ and.for January 1971, Mhat were the possible causes for the ﬂ
change in price? o

b ]
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WORLD HISTURY

THE EMERGENCE OF ECONOMIC SYSTEMS

R | A1l societies re based upon some type of economic system.
Prior to the industrial revolution the pre- on a mass scale and government ownership with
dominant economic system was a traditional nlanned production, |
type based upon local custom, religious !
taboos, or primitive methods. With the coming To better ungerctand these concepts it is nec-
of the industrial revolution, events emerged essary to examine them in the light of their
that would produce new systems based upon *wo = - philosophy, their adaptability, and the effects
factqrs: private ownership with product ion on the life of the people who have adopted them. .
STUDENT | ) ' | INSTBUCTIONAL
OBJECTIVES | oLRHOON ACTTIE - RESOURCES
Students will be able | 1. Using handout No. 1, have stu..ats study the structure of each |4 Seriptographic Book-
to: economic system, giving emphasis to the role of the individual in | let: Lhout the
o each. Thow filmstrips to further interpret the meaning of the | Nature of Eeonomics
. Describe the struc- chart. Our Changing World,
ture of each eco- . | | | | e o072
nomic systen studied | 2, Have students, using resource materials, study a country or group |Basic Economic Concepts
and distinguish the of people who vsed the traditional economy before the industrial Comparative Eeonomic
characteristic of - revolution and one that uses it today. Have them compare the two Systems
each @ to vho produces and how much they are able to produce. How  {#¥an's Cultural Heri-
much advancerent can be noted? | tage, pp. 394-410

L
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STUDENT
ORJECTIVES

CLASSROOM ACTIVITIES

|

INSTRUCTIONAL
RESOURCES

. List factors that
would encourage the
change in the 2co-
nomic picture of the
world during the In-
dustrial Revolution

. Recognize that na-
tions that adopt and
adapt these systems

“will probably follow
a particular pattern
in their economic
life

. Predict a number of
factors that result
when certain economic
elements are involved
(such as role of con-
sumer, government,
and worker partici-
pation)

. Examine the govera- -
mental structure of
countries that use
the market system as
to what role the
qovernment plays in
the economic process.
The same should be
done for traditional
and planned economins

. Divide the class int. three groups. Have one group complete the

above assignment. Assign the second group one of the industrial
naticis of the world and trace its growth and development from the
time of the industrial revolution to the present, The third group.
should 4o tne same for a nation with a command economic systen.

! /
When the groups have completed the research, havg them report their
findings and invite interaction of the three. |

. Have wtudents use the Stutesman's Yearbook or World Almanae to

write a iactudl report giving the amount of, industrial, agri-
cultural, and consumer goods produced by countiies (these will be
listed on a sheet of paper to be given each stusent). Show the
GNP for each ard the ‘type of qovernment. Anaiyze these facts to

see what they might ieveal as to the question of wiat the consumer |

gets from the ecoiomic system today and where most emphasis i
placed as to production, MWould the type of qovernment be a factor?
Have open dialog on this topic. |

W

t4 Global History of
i
Ching, pp. 432
India, pp. 502
Africa, pp. 557
"Socialism," p, 157

Readines i World His- |
tory
"First Factories in
England,” pp. 126-12]
"3aginnings of the
tndustrial Revolu-
tion," np. 127-129

tian's Cultural Heri-

tage .
"The Rise of Social-
ism," p. 138

"Lurope's Economic
Infivence,” p. 198
"in Appraisal of the
Soviet Economy," p.
241
The Statesman's Yeqr-
book, 1974-75

World Almanac

"Competition, Mono-
poly, and Government
Regulation," p. 225
"Agriculture in a
Changing Environ-

ment," p. 22&\’
89




ECONOMIC SYSTEMS °

NN
TRADTIONAL  MARKET ~ COMMAND
[Subsistence) ~(Free Enterprise)  (Planyed)

Produdion ~~ Produdtion = Prod‘Lion
~ determined by. determined defermined by
. by government
~ | * demand leadership
/ ’ ¢ e ‘ I
~ Trbal | Primitive o consumer
Customs | Methods
Religious
- Taboos
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THE EVOLUTION OF ECONOMC SYSTEMS

. hnLEdekthhwmhmaMSmdﬂhumn

Specialization makes the most eff1c1ent uses of resources and increases
production to meet the. wants and needs of people.

In the New Stone’Age, humans found new ways of

getting food.

In addition to

hunting and gath-

ering, they learned to tame animals so that
they would be near for meat.
that seeds planted in the earth would grow and

People also found

WORLD HISTORY

 produce other seeds, thus, they became farmers.

The development of new tools ard weapons and

the shift from food gathering to food produc-
- tion led to specialization as larger groups
. could now survive in a given area. -

STUDENT
0BJECTIVES

CLASSROOM ACTIVITIES

INSTRUCTIONAL
 RESOURCES

Students will be able
to:

. Understand the
different ways labor
became specialized

, See the relationship
in people's use of
‘resources as new
iscoveries he 1 ped
them shift from. food
- qatherers to feod
~ producers

)
/

i. ‘Have students read the specified sections from their texts.

From

their reading, have them list three ways specialization helped the
New Stone Age humans satisfy wants and needs.

. Compare the 0ld and New Stone Ages 7s to‘mhe use of their

resources. Example:
Resources 0'd Stone Age New Stone Age
Wood '
Bone
Fish Caught by hand Used gpear
. Plants Gathered wild Grew berries
berries near home
JAnimals
47

tliving Hosld History,
pp. 25°37

tEaploring World
History, pp. 2-8

tan's Cultural Herr-
tage, pp. 1-b

1A Global History of
Vo, pp. 3333 .




1

Practically all known ancient civilizations
developed originally around rivers. There
Were economic advantages to be gained by -
settling in a river valley.

The development of river Civilizations was a

,rmzrmmeommmrmadmmmM”

In order for civilization to develop, humans must specialize.

the’ specnallzatlon of labor.

WORLD HISTORY -

. response to the increase in people's wants. .
As they began to live in a particular area,
" the production of“goods and services becge
more specialized., “As crvrlrzatronsﬁgrogressed
the building of femples and pyramids ﬁggurred |

tOl \

. Understand the, im-
p&tofpwﬂes
transition from
hunters to farmers

. Understand that the

«physical ‘and ged-

graphic envionment

made possible the

ﬁ b

elvikizations

O

. development of river:

. Have students compare the problem of a hunter society to that of
- the life of a settled farmer society. :

. . . -\ 'q'
N !
i ) ¢

. Have students list the economic advantages of Tiving“in the river

valleys. (Examples:, papyrus, fertlle soil, transportati on)

jHave students compare the. river crvrlrzatlonsrof Egypt’and

Mesopotamra s to economlc resources, ' o

[ i

A
U STUDENT e ‘ INSTRUCTIONAL
TS CLASIOONACTIVTIES - i |
: S%Ddents will be able | . | Living World History,

pp. 22-5]
Exploving World His-

tory; pp. 2-49
Man's Cultural Heri-

tage, op. 152171

14 Global Hzétory of

Han, pp. 5470

-

P _
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“INSTRUCTIONAL

: allocated

. See how the concept

of intérdependence
developed

e

Have students trace the trade routes on an ogtline'mapt

.
- ,/L'
v v )
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\ . R
'
(
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[ . '
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STUDENT . N
OBJECTIVES, , C‘LASS'HO-OMACTNI.T,IES- o RESOURCES
. ) ‘ : : A f ! \ . ¢
. See that, @s hunans 3. Have the students explain why rulers chose to build temples and
specializedVagd be- tyramids instead of irrigatjon systems. List the reSources and
came more efficient, show how skills were utilized. L -
a decision had to be - '
made about how re- ‘ ,
sources would be /




, M%kw&ﬁyumwtomwmémﬂwpwt
of their surpluses fon projects involving
war, religion, and politics.
power ‘and therefore major rewards went to

ngaged in essentially noneconomic

dg Horeover, Athenian thought on

persons e
enterprisds,

The goals of a soc1ety deternine the aHocatmn off-resources and the

types of goods produced

\ \

Wealth Tollowed .

‘l

S Patt 3, The Clissical Word-The Greeks
' ' . fl '

)

S

A

'HORLD HITORY

oure democracy" which could have fostered
a market system was not in practice demo-
cratic. The limits to equality existed in
that women, foreigners, and slaves were not

!

.granted citizenship, and these groups far
outnumbered the citizens.

STUDENT
OBIECTIVES

 CLASSRODMACTIVITIES. .

ISTRUCTIONAL
RESOURCES

Student§ will beable,

tor

. Understand that the
. allocation of re-
-sources reflects

|+ Identify the ecp~

)
-

nonjc value sydten
. of {he Greeks

/

the economic goals
of a nation

- goods were allocated to each

" "to reflect? *

»

50

. Have students |dent|fy the strata of. Greek soclety and show hew

up. (Example: slaves and
artlsans) what does this show about the Greek value systen?

. Have students list the noneconomic projects of the.Greeks,‘ |
(Example: . war) What values qf Greek society did these areas seem

"

<

N
* {Kiving Horld Histomy,

pp. 62-82

Eeploring. Norld His-.

tory, pp. 58-83

. Man's Cultural Heri- |

tage, pp. 234-263
A Global History of
M, pp. TH-%4

1
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Y}

use of ‘slaves pre=
sented d problen in
the equity of dis-

| thibution

X Understand tHat’the‘

atlocation of re-

. Sources reflecps the
/’ecpnomic goal of a

haticn

differences prevented the common people frohenjoying the in-
ventions of the HgMenic Age?" '

t ’

3
o N ’

. 0n 2 wall map of the Mediterransan area, have & student point‘out
* the physical features of Greece, the mountainous terrain, the hany ‘

islands, and'the coastline.. Then“ask: "What effect’ might these

geographic featuresThave on, the economic development of Greece?

What other factors might infiuence the occuE?tPohs of the Greeks?"
t 1 “v
v >
. ! !
'r l
]
\ ..} ’| {
' o
i - J
/
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\ ! . \h' . ‘“
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( STUDENT(' S o ACTOiAL:
. , e INSTRUCTIONAL:
L ORECTIVES | CLASSROOM ACTIVITIES 'RESUUHCESq _
| “Recognize that the | 3. Hold a class discussion on "What class distinctions and econonié tThe Shaping of |

Hestern Society:
Tradition and Change
in Four Societies,

[+ o 3840

.t‘. \
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t

The economic system of théw;oman Empi re was a

centralized one (command) . |
Were made by the governmen;,
people were bound to their econonit station

v artd The Classica WOrId-Thes,Romans .

) : , ’

! —

\

" How . 50ciety organizes to reach economrc decrsrons determrnes the type

of system it,will have, , ”

Economic decisigns

Basically, choi.ces.

benefit of the empire.

4

L}
< :
)
' .

WORLD HISTORY

¢

4 ]
in {ife by bnrth, for there was no econoni¢
freedom in the sense of being able to make
Choices were made for them for the

~ STUDENT
- OBIECTIVES

CLASSROOM ACTIVITIES

INSTRUCTIONAL
RESOURCES

Students will be able

to: .

. Identify some: de-
sirable economrc
choices

. Deternine how much

economi ¢ +freedom

“existed-in the Roman |,

meGUBC to
180 A.0.)

04

i Toxt Provided by Enic 2
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~

. On an outlinemap of the Mediterranean world, have students shade

in the area conquered by Rome. Have students study the geogréphy‘

of the countries and identify the productive resaurces.
people, have economic choices? '

Did the

v
.

12, Have students read about the economic freedon which exrsted under

Pax Romana and answer the followrng questlons v

| A\l

v, Why did trade flourrsh in the emprre’

. Did the extent of the'empire encourage economic growth? |If not,

why not? Cn

. Was it difficult to marntarn econon’c and polrtrcal control over

" such a Iarge terrltory?

Living Horld History,
pp. 9110k
Etploving Worid

-~ Histary, pp. 89174 |-

Mm's Cultural Hori-
tage, pp. 265-506.

A Global History of
Moy o T

The Shaping of egtem
Soctety: Tradifion
ad Change in Four
'Soeteties, pp. 47-h8

living World Histopy,

“pp. 91-112
_ b
| 10v:




Spacialization is worthwhile only when producers can exchan
products for goods others produce.

F

Part 5 The Middle Ages B
u' ' i l‘ | Q

WORLD HistoRY

e their spec1a11zed

A nuiber of important econmic changes took
. place during the medieval fgriod. In the
< ‘decentralizld sociefy, the church made the
‘decisions; on the manor it was the lord;
¢ and; as craft workers increased and orga-

. grew in the trades and crafts.

 Moreover, the
Crusades gave impetus to trade-and the inter-
change of ideas. Gradually, the growth of -
the market demands influenced-the behavior

of the landlord, the tenant, *the merchant,

nized, it WS the gu:ld

‘Specialization and the city dweller.

\

o h f,‘
B .“\.:, ’ \ ' 0“' . \’J
 STUDEAT ' S | INGTRUCTIONAL

- o LASSROOM ACTIVITIES [10KAL

OBJECTIVES ULASSRODM ACTIVITIES AESOURCES

'

Students will be able.

. Understand that "
economic change came

period *

 ERIC .

- slowly during this

10

Have students role -play the operation of supply and' demand Jona
Background information should !nclude

oo v manor.
- Relate how medieval . The Tack of mohetary rewards for labor
Sopiety Tacked cets . The Timites resources of a manor
tain market chargc- . The lnteeference of the class-system or 3 fianor.
| . teristics’
1 L

Have students descrlbe the disnal ex: i5tence of manor Ilfe
. them fll] in the following chart showing how economic changes took
place.”

- Man's Cultural Heri-

{4 Clobal History of
1 Mo, pp. 95-119

Have

Libing World History,
pp. 135-167

tage, pp. 308331 L

The Shaping of Western |’
Spetetys Tradition
ind Change in Four’
Socteties, pp. 56-Th
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54

: . ¢
STUDENT | ' INSTRUCTIONAL -
v UB.IECTWES : CLARHOON ACTVITES ~ RESOURCES
:. See the impact of ) Examplve': \ , '
“economix change with |
the increased demand | | Related Historical Change ‘in
for gaods and ser= | . (hange . Event ~ Political Power
) vuces v ‘ | - 2
, Interchange Crusades (From religious
" , ~of ideasby . (1100 A0, leaders to
N "~ trade (1000 - quilds (1500
e YD) [ AD.)
! 4 ‘ /s’/ s . .
3. . Have. students indicate on an outline map of the world the routes of .
\ " the Crusades and cities and sedports which grew as-a result of +
« increased trade. They should also indicate what goods were in
demand (splces silks, etc.h -
‘ y
/ A v
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The goal of economic grogjh conflicted WIth

the Buddhist ideas of wealth, material con- ..
fort, and securiXy.
religve the undesirable economi¢ tonditions* .
of 1ife were often considered a qreater evxl
than the ‘condition itself,

Although the economy Was a controlled one,

v

ﬁm&muwwmmmmm@mnmm

]

- Economic dec1s1ons in all ancient societies sought traditional solut1ons
to problens,

.,f\

T
uet

1]
LN

In fact, attempts to
in conquered 'l ands.

WORLD HISTORY

'

trade with both the East and West flourished.
$1an, unlike Buddhism, sought material
wealth; thus, economlc growth was fostered
The combination of Con-
fucian and Buddhjst beliefs and values
hinderel the profit motive: merchants were
held in Tow esteem and were under <onstant
surveillance by the govertment,

to:

. Examine the con-
trolling ideas of
Asiatic cultures

tradition hindered
economic growth

%

11(\

I:IQ\V(Z

PAvui e providea by enic

and understand wfy

~ Japan and, react to the follownng economic concepts:

STUDENT - o INTRUCTIONAL
OBJECTIVES: ’ CLAS‘SEUUMANMT'ES-\ ;v 3. RESOURCES
Students will be able {1, Have Students research the rellguons of Indua China, Africa,.and . Living Norld History,

" pp, 206-264

the p#ofit'motive
wel fare projects :
health care *

o ecorfomic growth

'~ economic. justice

population explosion - -

Man's Cultural Heri-
tage, pp. 198-207.

A Global History of
Han, pp. 55-9%.




other people

" humanity's place in
the universe

individual responsibility. .
and value -

tools; fertilizer, insecti- -
cides)
higher* staniards of living
the "profi* motive"
birth contrel

56

I ’# . ¢
} ! L i | ? *
" STUDENT " ' ' INSTAUCTIONAL
. ' LASSRUONIACI]VITIES _ -
OECTVEY V| ! | , RESOURCES
. See how the ideas of |2. Discuss in class how change cafie to Chind bor from within and
tradition applied to | witheut." Have students prepare for the dlscﬁsS|on by reading
the Intian civili- | about,the Open Door Policy and the Boxer Rebellion. Have then "
2ations of the - , evaluate this siatenent: "All nations should have growth as an
Angricas as well as economic goal." - ' .
toAfrica‘and Asia | ''
( . )
. Understand that . 3. Have students exanine cne {deas and bellefs of the Buddhists in ‘. 1
economic systems: relatlon to the foliowing: | v
. change.over a perfod \ e | ;
of tlme : Econbmics Behavior . \ :
improved pnpduction‘(machinery, people's treatment of ‘

113




Eeonomic growth characterlzed the perlod from ‘
the 1ith to the *I7th centuries.

Part 7. Medieval Europe in Transition.

oy ?

.

 WORLD HISTORY

Economic growth can come through increases in effective demands for goods

and services plus the ability of soc1ety to 1ncrease product1v1ty

¢ Ty

During this .

period; towns grew, trade -expanded, and polit- .

ical units increased in 5|ze'

As the Renaxs-

served to. influence’ economic behavior,
of conduct, and‘laws governing eConomic‘life.

codé’s

- Economic growth was accompanied by economic

sance awakened the desire for Jearning and re- 3‘.) » problems: unequal distribution of goods and
discovering, the individual,. the Reformation ' servnces, |nf1at|on and unemployment .
0 . - ' . . oL . . K ,
a8 . - o .,
- — 3 . . : . S

?EL%ENT . ‘ ! INSTRUCTIONAL
! vIiTIgS - O

BJECTIVES CLASSRDDMACTI ik T RESOURCES

s will be able

ze that, as the
h of population
ases, the demand
yods® and !ser- '
increases-

Use the transparency in this unit to ‘show how the market System
developed. _Explain the role of the producer ii supplying goods and
services during the period of economic. growth J{1hth to the 17th -

centuries). Furthermore, labor is paid for producing so that goeds
can be bought. As consumers demand more goods, the signals go to '
the producer to, produce more . .

Have the students. make a cnrcu]ar flow chart shownng how today's
market system operates. . ‘ .

~

Have them explain how an increasggin pépulation increases ths
demand for -goods and services. .

. . S, 4

57

Transparency #10 ,

Living World History,
PR 273'3h3

Man'é Cultural Heri-

tage, pp. 231-241

Exploring World'

History, pp. 122-172

— iy o

A Global History of
Man, pp: 128-144

115




\b,, | ‘ IL., “
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S SR | ' Do msrRueTionaL
1 omenves C.LASS"DUMACW.ES b RESOURCES”

. Recognize-and felate:
- how 'the ideas of the
_Reformation affected
the diStribution of
“income

. Understand that one

-of thecomplex
problens of ‘growth -
during-the 17th
century-was inflation

10E

ERIC

Full Tt Provided by ERIC.

"

choose from might include:

Have students réad "Europe's Drive to.Expand Overseas" in _
Readings in World History (pp' 118-119) and identify the economic
terns which relate directly to economic growth. *

¢

.. Have students’ illestrate the economic problens of grouth-~inflation | |
- and the ungqual distribution of goods and services=-during this

period. Offer them the choice of presenting a skit, a dramatiza-
tion, or a "person on the street' interview. A series of topics to

. middle class burgher discussing'waggs and prices

. results of a sudden fncrease of money supply {goid from the.
~ Aztecs and Incas and silver froh the mines of Potosi)
. growth of population® “ ' o

+ Queen Elizabeth's wage anﬁ;frice policy which aimed 4o'coptrol
* inflation, T o

L

58

The Shapfrvig of Wesierm |+,
Soetety: Traditiop
and Chamge in Fowr | .

Soeteties, pp: 18-
7 T

Bite




. increased production,

The outstanding economic characteristic of
this period was the rapid expansion of trade,
-+ The tevelopment of money and credit, national
currencies, and banking also encouraged trade,
1 addltlon all trade was to serve the polit- "
'|cal goals of mercantlllsm

The growth of cities resulted in nore produc;
. tion of goods and services for market. The

. Parh&Ea'rlyModemTimes ; -

The extension of markets‘ enab]ed greateh spec1ahzahon and thus

L YR HTOR

’
Tt

A
y

: ‘enough food for his own use and for the narket

[3

in order to feed 'the C|t95popula' \

Increased trade resultéd in an |ncrease in the
division of labor (specialization). Les§
skilled Tabor could be used: so womes and chil-
dren entered the habor market, thus keeping
prices low, Hence the domestnc system was
ﬂMﬁMMMMmmMmMMam.

farner had to use his resources to produce the demand for |ncreased production, = . s
) A o " NSTRUCTINAL
OBIECTIVES | C CLASEHUUMAC"V'T'ES T . RESOURCES
Students will be able |1. The gronth. of cities resulted ip a demand for. more food |hus the|Living Horld History,
to: . farmer had to find new and better ways to increase food productlon pp. 357498

extension of trade
~ increases productlon
&

t

I

I:IQ\V(Z

T Proidod o 1C

h Undérstanﬂ that the |

# + product on, L ‘

Have Students research agriculture (16th and 17th centuries) noting
changes in the follow|ng :

land use (rotatlon use of fertlllzer, etc. )

.tools” \ :

. kinds of crops-grown | 3 . )

Ehploring‘hbrld

Fistory, pp. 162-23)
Man's Cultural hem-
tage pp. 356~ 400

g



., STUDENT
-+ DBJECTIVES.

cmssaoomcnvnnes’

!

INSTRUCTIONAL
 RESDURCES

. Recognize that

| specialization is

- necessary for more
efficient production
of -goods and services

120

I:IQ\V(Z

Aruitoxt provided by Eic:

-
‘\«‘

. hsk students to illustrate the Commercial Revolution with regard to

the practice of "putting out" goods (raw materials) to be many-
factured in the home. . Answer the question: "How was this practice

to prOV|de a transitionsto the Industrial Re%glutlon?“

\
PGS
v

60

The Shaping of Westerm
- Soctety: Tradition
and Change in Four
Societies, pp. 145-
156

11
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Calderwood, James, D.,:and Fersh, George L.
Beonomicp for Deczston Making. New York:
The Kacni l1an (o, 1974,
Costain, Thomas 8. The' Black Rose.
City, N. Y. *Doubleday, 1941,
The Editorial Staff of Iife. The World's
Great Religions. New York: Golden Press,
1972,
 Feder, Bernard.  Lieupoints in Horld Histom.
New YOrk: American Book Co., 1968, ¢
 Hughes, Arthur J. Man in Time. Boston;
Allyn and Bacon, Inc., 1964,
\ Martin, Richard S., and Miller, Reuben G.
Beonomies and Its Significance. Columbus,

Garden

Ohio: Charles E, Mekrill Books, Inc., 1965,

Murphy, Rhodes. An- Introduction to Goog-

raphy. Chicago: Rand, Mchally, 1961,
Petrovich, Michael B., and Curtin, Philip D.

The BumanAchievement.. Morﬁlstown N, J.:
Silver Burdett (o., 1970. .

‘1.23 - ] ‘
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Roselle, Daniel. 4 Horld Histomy: A Cul-
tural Approach, New fork: Ginn and o.,
1969,

Saywell John T., and Ricker, John . The
Commomgalth of Nations. New York:
Scholastit Book Service, 1974,

Sellman, Roger R. The Crusades New York:
Roy Publishers, Inc., 1985,
Shapp, Martha Glauber, et al, Lands and

People. New York: Grolier, Inc., 1972,
Smith, Adam. Wealth of Nations. “New York:
P. E. Collier and Son, 1909,

, Stavrianos, Leften S., ed. Readings 1n Honld

History,
1970. . .

Velty, Paul Thonas. The Asians: Their Heri-
tage and Destiny, Phlladelphla U B,
Lippincott and Co., 1961, .

Wilson, W. Harnon, and Warmke, Roman F. [ife
on Pupadisé Island. Glenview, I11.: Scott;
Foresman and Co., 1970.

Boston:  Allyn and Bacun, Inc.,
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Resource allocation is decided by determining
- what and how much shall be produced, how it
 shall- be produced, and for whon'it shall be'

produced. Societies make these economic de-

L]

" WORLD CEOGRAPHY

" ECONOMIC SYSTEMS AND DECISION-MAKING

~

.

clusively-on any one approach.

\ /

M1 Societies face the problem of allocation of re]atiyely scarce FESOUrCES.

cisions in three-basic ways: by tradition, by
co?mand, and by the market. Al societies are
mixed economies since no'society relies ex=

STUDENT
OBJECTIVES

/ L]

" LASSROON ACTIVITIES

INSTAUCTIONAL
RESDURCES

¢
The studant will be
able to:

istics of tradition,
~ command,, and market
"I economic systems

. Examine Qariqus

economies and deter-

~ mne their basic
method of making |
economic. decisions

%
ERIC

. State the character- |

1. Establish that economies can be classified by‘anéwering:‘ ‘

. What shall be produced?

. How shall it be produced?

. How much shall be produced? <!
. For whom shall it be produced!

2. Define for the students traditional, -command, and market econonies,

b3

Beonoies for Boery-
body, pp. 294-298

tEeonomics: Principles
and Practioes, pp.
88

Tradition and Change in| -
Afriean Tribal [ife,.
pp. 5367 .

126




~ STUDENT
omscmv&s

T ]

CLASSROQM ACTIVITIES

INSTRUCTIONAL
RESDURLES

. Assess the effec-
tiveness of the
economy of an
individual country

)

127

Aruitoxt provided by Eic:
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* primitive Societies with traditional economies,

3. Kssign two groups of students to examine the economic systems of

Group | will

present the Mbut i Pygmy Tribe of the Congo, Group I will preseft

the Tasaday Tribe of Mindanao.

Each- group will:

o

. Briefly deseribe the geographic location, climate, government

and needs of its tribe.

. Demonstrate that the tribe has 3 trad|t|ona| economy by

answerlng

. Nhat shall be produced?
. How shall it be produced?

v« How much. shall be produced?

.. For whom shall it be produced?

. Answer the following questioms:‘

. How has the tribe mintained its traditional economy "
.. What effect have outside influences had on their economy?

.. Are there any characteristics of a command or market economic

system in this society?
.

b, - Assign countries using command or partially comand economies to
groups of two to four students. In an oral presentatlon they

should answer these questions:

.. How are economic decisions concernlng agrlculturo-maoe and how |

successful have the. pol|C|es been?

. How are economic decuslons concerning industry made and how

succossful have they been?

.64,.‘f

af

Table §1
Table £2
Table 3

126




STUDENT
OBJECTIVES

“CLASSROOM ACTIVITIES

INSTRUCTIONAL
RESOURCES

.ann

ERIC .

Aruitoxt provided by Eic:

. Freedom:

. What elements of traditional or market econony are present? /-

Suggested countries: (Great Brltaln Venezuela Yugoslavua Russna,
China, Denmark (or Sweden)

s there freedom of entefprise? Do consumers have

freedom of individual choice? Do employees have freedom to
‘choose jobs?

' ' 4
. Econoni¢ soverelgnty Who dec1des what Is produced by the -

economy? o
3

Great Britain:

Economies:  Prin-
ciples and Pragtices)
pp. 4l-469

Beonomics, pp. 582
483

1The Wide World op.
295-304,

Venezuela:
Fneyelopedia Bri- -
“mniea, Vo, 22,
pp. 961-964
Encyclopedia Amer-
ieana, Vol. 27, pp.
%7-949
Yugoslavia:
Eeonomies:  Prin- -
ciples and Practices,
p. 857
Encyclopedia Bri-
“ tannica; Vo, 23,
pp. 925-927
yclopedm Armer- |
Vol 29, pp..
N3-115 |
Russia:
tThe Anerican Economy, ‘
pp. 404-=40g
Our American Eoonomy,
pp. 448-4sk
Beonomics:  Prin-
ciples and Practices)
op. 4oB-bohk -

130



. STUDENT
. OBIECTIVES

~ CLASSROOM ACTIVITIES.

INSTRUCTIONAL
RESOURCES .

5. Assign countries that basically have' a market eéonomy to groups of
/' two to four students. Use the questions in o, b,

Suggjested countries: United States, Japan, Nest,Germany'

66 x v

Bconomics, pp. 45~

LI -
Eeonomies for Every-

body, pp. H1-313 .
China:

Beonomics for Every-
 body, pp. 314-317

| * The Anerican Economy, |

pp. hlo-h11
Enayclopedia Bri-
«tanmgea, Vol. 5, -pp.
. 608612 y
Denmark: "
The American Beonomy, |
pp: 398-39%:
Eneyelopedia Bri-
© towmdea, VYol, 7,
. Pp. 251-253-
Sweden: )

| Eeonomics for Every-

 body, pp. 306-307

Encyclopedia Bry-
tamica, Vol, 21,
pp. 500507 .

1, U S, Nevs and Horld,

* Report. (Kay 5, 1975), |
pp. 56-57

United States:

Beanomics for Every-
body, pp. 6-15

| Economics: - Prin-

ciples and Practices,

1w G0-102 °

s |
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STUDENT
OBJECTIVES

t

. CLASSROON ACTIVITES

INSTRUCTIONAL

. Recognize that most
countries have mixed
economiesY

{ }

v

3 Asées; the qual ity ‘

of ‘1ife provided by
an economic System

. Have the students assess the quality of Tife of a command e

performante Criteria in the Introduct lon, page 3.
" tion from the reading and. tables, draw conclusions on as many of

. Mave each student: rate each of the countries studied on the

following. rating scale, One stands for all decisions made by a
free market.,.Ten stands for all decisions made by force command,

I T Y ARy e B T
Free Traditjbn ' Command
Market = . o "

-

st

. ‘ | conomy
(Rusia) and a.market econony (the United States) by using the

Using informa",l

the fol lowing as possible:

. Economic growth: 15 the per capita output of the econony
increasihg? . ‘

. Stability: Are prices and employment stable)

. Secbrity: Is the individual reasonably well protected against
economic insecurity? ~ ”

. Efficiency: 15 there maxinun, output'per man-hour?

. Equity:” How is wealth distributed? .

" RESOURCES
Our American Economy,
pp, 1151 :

The American Eeo-
nomy, pp. 394-396
Japan: |
Econorics for Every-
body, pp. 302-303
Eneyclopedia Bri-
tannicd, Vol, 12,
pp. 934-9kk
West Germany:
Encyelopedia Amer-
tema, Vol, 8, pp.
=16
Encyclopedia Bri-
tannica, Vol 1
pp. 352-359 ©-
(ur American Eoonomy,
p. ko

Tables 1,2, 3, 4 ¢5
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TABLE 1. PER CAPITA GROSS DOMESTIC PRODUCT, BY COUNTRY:
- 1960, 1963, AND 1970 .

{In dollars. For most countries, ¢stimates prepared by con%erting official figures at prevailing dollar exchange
rates with minimum of adjustment. Estimates are in terms of current market prices and tarrent exchange °
rates and Alius reflect slight depreciation of U.S, dollar during period shown. Year-to-year coniparisons of per
capita product in real terms sheuld, therefore, not be made on basis of these estimates. They should be considered
a3 indicators of per capits production of gooda and services of countries shown and not as measures of standard
of living of thelr inhabitants. Small differences between any 2 countries may be due to of error inherent
In matbod of estimation. Populstion Ogwres used are ganerally mid-yesr estlmates, See tex , D. 800, for genersl
comments concernipg the data; for exchange rutes used and notes on quality of estimates, seo source}

. S -
4 ZOUNTRY 1960 | 1563 { 1970 COUNTRY 1960 | 1963 { 1970
2,817 | 3,148 |1 4,734 | Korea, Repudblcof............,.] 153 139 258 -
Libyac. frab Republic..........] (xa) 454 [31,768 .
L\'er)o 230 | (NA) | MagagaScar. ........oo..ue ..., 101 103 12 7 4
l, 54 1490 364 Teoud
m | e B
%1 | (Na) v
1,232 : /
99 110 | 3170 / &
31 688
208 183 218
]
(N4) 60 | (Na)
1,208 (12,353
2,106 1,780 | 2,
142 l:é g
Na) (Na) | Nicaragua 281 307, 44 .
. . Niger. ..... @} cB0| ova)
Chile..cenereeeeeieciiianas oee. b1} 3% 681 | Nigeria......... Seemeeseecennien ] 78 | aNA) :
China {Taiwan). 147 80 .
[o£.173.1. 1 S 253 27 . 12944
83 i
Costa Rica ax
Denmoark '
Dominican Republic ] 3 249
: i - Pertt...eee....... 242 8 .
Ecundor. .ceeevveennncerannn... 216 189 | 270 | Philpnin 218 m @
EI Salvador. . . | Bt %) 238 O
JEthiopia. . ocnveeeemennonan .. o~ £y 47} 265 ] Portugal.e.ceeueeceenncecnncnns 2851 MI| 1853
Rhodexla, Southe 219 m b4}
%.3%(‘) Bierra Leoned..........cce...... NA) 132 | 0187
3,034 | South Afrdea t¥ ... ... ...... 49 ” 864 -
Bpoin...eeeee.... 841 517 984 -
3208 | Sudan?....coevucneninniinnnnn.. 4 103 [*13112

Source:

- 7 For years beginning Mar. 2Z1. Y Data not strictly cornparable with those for lollowing years. Y ol

Istaedoo....o.o.l. [ 939 1 1,064 . ’
United Kingdom ¢
Il v ereceeeeas 701 w84 | 1,727 Uruguay.
Ivory Coast I 1 217 | A2 | Vengzuela.
RLT Y PN 482 711 | 1,911
Jordan 162 | 2027 3273 4o ’ X
Kenya S (NA) 104 | 1140 | Zambla. ..oeveecicacecreccne.. 183 184 2417 | o
Khmier Rep, (Cambodia) (NAY b 124 | (Na) ) :

NA Notavailahle. : . ' .
tIn te‘m\s of presentHyatem of National Accounts (see Yearbook of National Accounts Slatistics, 1969). B
: For 1969,

) For years beginning July 1. ¢ For years ending Sept. 30. T
*For 19¢8. ¢ For years beginning Apr. 1.

* West Malaysia only.  * For years ending July 18.
¥ Iacludes Namibia. 2 Tangunyika only. ¢ et

Statistical-Office of th® United Nations, N.Y., Statistical Yearbook (Copyright,) 1971, p. 813.

Reproduced by permission. . .
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TABLE 2. AVERAGE ANNUAL RATES OF GROWTH OF GROSS DOMESTIC PRODUCT,
' : " .BY KIND OF ECONOMIC ACTIVITY

{In percent. Based on gross Gomestic product at constant prices. Metho«s used to obtaln estimates of gross domestic
product at constand ricas and the years to which these prices relate vary widely among countries. In general,
‘Agriculture” includes forestry, hunting, and fishing; “Industrial activity" covers mining, manufacturing,
electricity, gas, and water; and “Othey’’ eomﬁrlses financing insurance, real estate, and business services; com-
munlity, social and' personal services and public administration and defense. Unless otherwiss stated, data are
calculated on the former System of National Accounts (see Yearbook of National Accounts Statiatics, 1999)]

- oo GROSS DOMESTIC| INDUSTRIAL Trans-
. . PRODUCT ACIIVIIY port | Whole-
: L - I Agrl- . Con- | sand sals
COUNTRY Perfod ’ cul- struc- Jcommu-| and | Other
. . Per. turs Manu-| tion nlca- "{ retail :
. Total | capita Total | fsc- ' tions | trade
o ] . turing
Unlted tates 33 2.3 39| a1 29]-0.4 54 44 7
Argentina 38 22§} 01| &2 48| 119 30 39 30
. Austria.. 4.4 4.0 45 5.9 | ooy 3.9 4.0 4.0 37
Belgium_ 41 3.6 «2{ 81 53| 0.9 49 7 ae
- Bolivia.. 6.4 3.7 23] 8.6 70| &2 6.3 .7 -
Burma 22| ~425 =40 22| ~27{ 137 24| —44 Lo
Canada.. 144 2281 ~0.2| 49 43| 23 6.0 411 1.9
Ceylon... 6.0 3.8 36| 94 9.7.] 10.2 8.8 6.4 25
hile_ 3.5 1.1 L8| a6 IV L4 3.9 38 41
China (Taiwan).........:- -.| 1966-70 9.7 6.9 28} 138 421 130 13.3 1.5 a1
Colombla. .. 166569 54 2.1 50] &3 571 18 52 5.3 i1
Denmark. .. .. .. 1985-70 4.7 411 -0.7] 63 53| a9 +.9 3.6 5.0
Dominican Republic. 1965-63 5.9 2,2 23! 80 7.8 | 1886 8.6. 1.7 2.4
Ethiopla......_.... 196569 4.6 2.5 181 1291 13.2f 64 8.7 7.4 7.1
. Finland.. 1963890 3.8 3.3 06| &0 5913 37 238 44
France__._. 1965-79 5.7 49 L9| 62! 6&4] &8 80 54 3.9
Gernlany, Fed. Rep 1985~70 47 4.0 29 8.8 61 29 50{. 27 4.6
86} 5.7 03] 7.6 89! 1.8 0.2 8.4 5.2
4“4 1.2 +1] 9.0 9.1] 27 58] 683 5.7 -
6.2 2.7 32 101 10.2] 156 6.0} 5.2 7.3
49 21 56| 4.3 ag| 44 48 4.0 4.6 -
51 26 244 68 5.3 - - 9.4 7.9
~.10.8 7.3, 59| 156; 1511 7.6 9.8 9] 1L?
41 0.6 35| 40 2.3 4.8 a8 43 50
4.9 4.5 “ L9 | 27.2 | (NA) ) - 81 34
8.0 525 25! 81 83 61 6.51 &8 4“4
174 1439 6] 81 81 127 7.8 6.4 13
22 -ji~22, &7 3.1 30.8 - -1 100
122 9.7 | 30} 21.4| 25| 249 9.7, 16.7 6.9
71 . 381 27! g9 89 0.7 7.9 7.4 6.2
53 211 681 a8 5 72 13 501 O
. 4.4 081 o04] 8| 122] 19 3.6 5.1 7.5
2.6 0.1 ~0.2| 19.0 1.s| L6| =32} —0.9 6.5
46) 37! 06! 49| 46| 43 62| 46| 50
. 5661 s44il 535; 73! 72| ns s4. &7 38
7.9 45" 511 108} 1L1{ 103 10.2 1 ‘-
8 1.5 ” 20 62 60! 67 38 6.2 ]
- 4.8 1.2 55l ees 6.0)~24| ¢4.8 L1 5.1
62| &2l 13) &3] &3l 31 73! o6 42
: 68| s4el—46! a7| o5! so| a7| 647 100
79| 61 ]i 20] &9} 123} 15y o8 05| 6O
il - .
6.2 51 381 7.3 1.5] 69 8.3 5.7 (X ]
1391 132 101 82 &2 e 42 3.2 +3
* 531 23¢ L7| 81! o | g0 o5f 80| 34
- 155 124 i| 36| 69| 100} 1.1 11.9 n3y 43
8.7 54 49, 113 10.4 ) 13.4 7.8 10.1 92
© 38 0.3 —17' 10.4 43104 0.7 1.2 o
Wl +£54 31! 105) 1027 9.5 7.3 &l 10
7] 21 i! 4.6 61 67! &8 8.6 JI
United Kingdom.........| 198569 2.4 La!l 1.1 ! (NA) 2.9 1.3 2.4 },g ("‘I"o
Gruguar....... Juesmw| vel os-d3l zs 21f g9y 21| 28 L3
Venezuela. .| 196569 4.0 0.4/ 4.6 29! 4.3 7.3 4.1 H 23
Zalre. ... ..ol 1966-68 3.3 Loy 7.3 | 02y ~0.5 10.2 9.9 o -

G m S
-__Represents zero. NA Not available. ! System of National Accounts.

3 For 1960-69. 3 *Construction” jncluded in “Industrial activity''. .

¢ All services Included in “Transport and communicatians™. & Growth rates refer to 1963-87.

¢ Electricity, gas. and water Included in **Transport and communications™. b

Sour~e:. Statistical Office of the United Nations, N.Y., Statistical Yearbook (Copyright.) 1971, p. 814,
Reproduced by.permission. . .
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- TABLE 3. INDEXES OF PRODUCTION, EMPLOYMENT, PRICES, AND RETAIL TRADE,

. _ BY COUNTRY: 1970

um-loo €xceplas noted. 5ed text, p. 500, lorxenaml comments concerning the data. For additional qualifico-
tions of the data for individual countries, ses source] .

FRODUCTION PRICTS
] Employ-
Agriculture ! ment Market
- COUNTRY . | Manu- in - * prices | Retall
Min. | factur- | manu- Con- Whole- of trade ¢
All ing ? ing factur- sumer sale {ndus-
com- | Food | *  : | Indus ing pricest | prices¢ s trial .
. modl- trias ? shares !
ties . N
United States..__._._.._.. 108 110 13 139 114 127 u7 148 152
- Argentina_. .. ... _._.._. 1] 100 163 159 (NA) 380 a3 (Na) 396
Australia. n7 120 | (Na)y 1110 19 124 1114 10112 n1s9
Austria. 100 100 91 154 12101 128 1118 "o 148
Belgium 1117 w120 63 144 19107 129 118 101 16¢
Bolivia. ... .._. 116 N2 [ N2 p 11139 (NA) 151 (NA) (S 7SI I ¢. 7§}
1HO [ 149 | w132 (NA) 1,047 902 (NA) (Na)
13| oA (NA) (N 02| wN134 (NA) (NA)
05 158- 146 115 126 nv 147 153
123 | V170 ) v 118 (NA) 127 (Na) Sa) (NA)
107 | 13 121 uBgg 598 663 na | oNa
140 18 342 3121 124 107 [ (N0 oNa-
134 | 129 0140 v 108 197 195 | w»y 283
163 | (Na) 15y (Na) 116 18 (NAY (Na)
183 | (NA) (NA) (N&) (NA) (Na) (NA) (NA)
L 178 106 183 LBT: 710 (NA) {Na) [ 78]
(NA) 121 155 12110 102 (NA) oA - 157
* 100 | (Na) 157 110 1148 127 103 1
121 | (Na) w B oy 108 19 (Na) o™a)
131 | ™Na) w180 4103 %126 ' 118 (NA) (Na)
A4 20| 0123 [ty 212 sts (NA) [27N]
INAY (NA) 212 217 108 114 Na) (NA)
. ns 128 161 | 3132107 118 142 0170 1
................ 120 121 116 170 100 131 vis 94 147
German Dem. Rep. (NA)Y NA) 1107 | v129 1108 99 | (Na) NA) 138
Gecmany, Fed. Rep. of. . m m 8 156 107 121 107 124 162
(NA) (NA) 83 170 V11183 172 178 xXa) (27 8]
. 130 139 188 188 17 118 17 (Na) - 178
16 17 ] o~y 130 | By 107 n2 ™Ay (NA)
138 142 | ™A 217 182 * 10 (NA) SSA) (NA)
(NA) | ¥4y n3 156 123 7102 Y108 b Nad 177
™~Na Na) [o7%] (NAY [-(NA) 34 (NA) oNa) (N&)
17 120 121 135 110 B184 | 186 107 | (Na)
a3 17 ] o) | ) | (N 68,807 | ~var - | War | oear
130 130 | ®275 | » 218 [E78} 114 ng (NA) NQ
140 137 | (Na) (NA) (Na) 17 1N (NA) ™A
13 13 e 182 wr5{ * 145 139 w152 183
<158 149 221 184 1128 138 124 10164 75
123 124 138 151 107 128 119 1 67 164
128 1 100 264 120 134 12 1176 229
143 137 136 390 216 2178 26 (Na) 3250
A | NA) | NA) | (N (Na) 108 | (Na (N (¥4)
Libyan Arad Rep. . 152 185 | (NA) (NA) (N&) 1100 (NA) (NA) NA)
Luxembourg..... 86 131 v 105 12¢ (NA) (Na) (NA)
Mexico. .. A 136 18 | xar | 128 122 92| V21358
Morocco.. .. _._...._. ns 135 (Nas 111 116 Na) ~a)
Netherlands. . 228 169 194 141 124 117 - 188
“ New Zealand .. : 0122 | w57 113 138 127 133 183
Nicaragus. ... ] W | 419 (NAY W13 ] (Na) (NA) (NA)_
Norway._..... . 175 143 110 A 123 1564 19
Pakistan_ . .__.. IVj41 | T8 | B 137 <13 W™NA) (NAY
IBL 2| o 176 | Y1166 13| (¥a) [SI8] )

- 128 1387 (A 10} . Ay LRtUN Y] (N&) N}
Peru_. 1., 119 130 | (Na) ' 148 120 3143 =177 801 o
Philippines 119 12 198 | s14c 1M 132 115 (NA) - (-“m
Polsnd _. ONAY | (NA; 130 150§ nwg 100 (NA) 1 (NAY

“Bee foo tnotes at end of table.”

Q ) - . . .
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TABLE 3. (CONTINUED)

(1963=100, axcept as noted. Sestext,p. 800, for general comments concarning \t data. For additional qualifics-
. tions of the data lg indlvidmcmn:ﬂu, 300 sou\ro.q d
.- PRODUCTION ) - \gucn
Employ- \ .
Agriculturs 1 ment \ Market
. LOUNTRY Manu- in \ prices
r Min- | factur- | manu- Con- Whole of Retall
All ing 3 ing factur- | sumer sale indus- | trade+
com- | Food indus- ing prices ¢ | prices ¢4} trial
-| modi- tries 3 hares ¢
ties
100 104 173 (NXa) 148 125 \11 (N4)
(NA) 188 230 11188 108 (NA) (NA)\ 170
124 159 158 125 100 185 9118
113 104 210 123 153 128 444108 A)
109 134 138 e 133 120 u127 $ 111
. 116 | (Na) 147 B93 128 12 8 30
n 839 ) w172 | eraueg4 121 1250 N | )
122 b (Na) (XA} (NA) 117 o110 (NA) -} (NA)
<] H97 | M128 | - (Na) 128 138 [$.7V] (Na)
19§ 714 | 171178 1173 156 146 (NA) )
(Na) 180 178 128 58 T 108 ~a) 60
118 78 127 1100 138 0128 12 142
115 |- @va) 120 (Na) 2,321 oA (Na) N
153 122 | 145 116 12 116 144 2il
Vietnam, Republic of....] ) ! zxay | () am | oy 0 31 oo
Yugfoslavia .- 112 114 128 ‘174 19 28 158 (N4) 3?
LI 2 P o~a) | (wa) 121 '220| na128| ®103 | o e
| - .

NA  Not available. . ° -

! Refers to ealsndar year in which all or most of The harvest took glm, gecerally 1970. Al commodities index IR
relates to food, fibers, tobacco, industrial oilseeds, rubber, tes, and coffes; food index relates to crops and lrestock
products for human consumption. Deduction made for feed and seed used in groductlon process.

1 Components of thase indazes vary considerably among countries; for detsils, see source.

1 Refers, ia general, to salaried emplo; and wage eamers in manufacturing. Includes workers on hollday or
‘\;a,zauaon; excludes employers, self-employad, snd workers on strike, ontemporary military leave, or temporarily -

off. A

-4 In many instances, represents indez only for principal city (o: citles) o* particular soustry.
1 General wholesale price index numbers y weightad by gross value of sale; on wholesale markets.
¥ Asof3d quarter of 1971, except 8s noted. Indexes based primarily on common shares traded on lsading exchacge,
I some cases, wbere an indes of in al shares is not avalisble, a gensral index. {ncluding shares of com; =1
in transportation, dlsul,ﬁ)t_lon, aohnance fslds, 13 reparted.
nning 1. asic roaterials,
lud "éﬁﬂnd srrying; fo Gegman e Republi miningonly. - 1 1964=100,
2 includes min! quarrying; for , Republie, only. - =100. ,
" (jeneral index. - 14 Luxembourg included witb Belgium. 4 Data for 1 month. !’ Fog 1968.
-* For 1987, 1% For 1968. ¥ For 1564. B Aversge of Jess than 12 months. H
> Farmn prodncts only. 3 Wage earnersonly. 2 4th quarter 1970. | 23 1963=100. \
=24 qoarter 1970, 37 1967=100. - 1959=100.  * Civilian labor force employed.
- +:"July 19%68-June 1967=100: ‘¥ July 1065-June 1966=100, _ 3 Area of San Salrador.
= Guntemnala City only.  1086=100. 331960=100.  For year beginniag Mar, 21.
* Inciudes working proprietors. ¥ 19;0=100.
- Covers dommercial retail and wholesale establishments.
! For year beginning Apr. 1. ¢ For1965. . 4 July 1952June 1963=100.
*" Includes ses fishing. =  For year ending befors Jnly }, 1970.
‘T 143=100. ¢ 1st quarter. - -
" Fxciudes printing and publishing 4 Nons cor negligible quantity.
< N

~

Source: Statistical Office of the United Nations, N.Y_, Statistical Yearboo}c (Copyright.) 1971, p. 819.
’ Reproduced by permission. - . ’ -
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“ TABLE 4. APPROXIWATE WORKTINE REQUIRED TO BUY SELECTED COMMODITIES AT STATE-IED PRICES IN HOSCON
‘ AND AT RETANL. STORES IN NEW YORK CITY, JuLY 1, 1970%

COMMODITY — . NEWYORKCITY © MOscow
Whife breag {1 pound) ' b minutes 17 minutes
Potetoes { pound) 2 minutes 4 minutes
Beef,ribrc:ast(lpound) ' 41 minutes ‘ C 137minutes'
Butter, salted (1 pound) | o 16 minutes. Y 140 minutes
Sugar (1 pound) '\ 3niinutes ' - 5 minutes ¢
Milk, fresh (1 quart) ' - Bminutes | 24 minutes
Eqgs, 2nd grade {1 dozen) 4 ? 12 minutes + 93 minutes
Men'sshirt, cotton . ' | | N ho;Jrs : : n “11.4 hours.
Men's suit, wool, single-breasted, medium price range o 26.3 hours : 157.0 hours |
Men's shoes, lea;herbxfords(pair) | b.0hours | . ~ B 35.0 hours
Women's dress sreet, man-made fbers - Bhaus . 420hours.
, Women's shoes, leather oxfords, medium price range | 5.3 hoirs . 33.0 hours )
Women's stockings, nylon (pair) 1’7.5 minutes ' 29hours
Soap, toilet (34 drice cak) 20 minutes Y 163 minutes
Cigarettes, non-filter, regular size, package of 20 8.5 minutes: R : ‘ 15.1 minutes
 Voda (i ' 17 hours B} 44 hour
*National Federation of Independent Businesst 150 W. 29th.AVenue, San Mateo, CA 94403 » 140

139

12



Value of total goods and services produced per person (1970)

‘ : POPULATION/AREA
Populaﬁdn 1969) . . . - . . . L s
Area (square miles). .’

TABLE 5. GROSS NATIONAL PRODUCT—PER CAPITA*

US.A.
$4,756

203,213,000
3,615,123

LABOR FORCE ENERGY MANUFACTURING (1969)

Economically active: population . . ...\ .a.
_Production of electric energy (millions of KWH)
Consumption of sources of energy {coal equivalent): _
Total (1,000 short tons)
Per. capita {pounds) . )
Manufacturing establishments
Manufacturing persons engaged .
Imports ($1,000s) "
Exports ($1,000s)

~ 82,272,000
1,652,298

2,413,431
23,752

311,140

' 19,095,000
$35,863,000
$37,462,000

FOODSTUFF PRODUCTION (1 969)

Wheat - - - . o0 0 o0 . L
Rice - e
Corn -

Potatoes

Meat -

Sugar

Cotton .- .

s HO" 'SING AND HEALTH
HOUSING
Dwellings per 1,000 population (1960}
Average number of rooms per dwelling (1963) .
Average number of persons per room (1963) .

HEALTH
Number of hospitals
Number of hospital beds
Number of physicia '
Persong per physician

" Dentis%

- (1,000 short tons)

43,766
4,565
128,178

15,601

18,052
5,480
2,403

Y261
4.7
0.7

7,137

1,663,000

305,453
700
98,670

EDUCATION AND BOOK PRODUCTION -

PRIMARY SCHOOLS (1968)
- Teachers
‘Students enrolled

SECONDARY SCHOOLS (1968)
Teachers
Students enrolled

PUBLIC EXPENDITURE #OR EDUCATION (1967)
Total {$1,000s)
% of national income so spent

BOOK TITLES PRODUCED (1969)

"Source: National Federation of Independenf Business, 150 W. 20th Avenue, San Mateo CA 94403 '

141

1,244,UC0
32,018,000

955,000
19,053,000

$45,300,000
5.6%

62,083

USS.R..

$2,000

240,567,000
8,649,489

"115,493,000
689,050

1,113,543
9,257
40,709
26,659,000
$10,327,000
$11,655,000

88,093
1,220
13,177
104,168

11,584

11,110
2,149

211
3.3
1.5

26,479
2,567,000
555,400
400
87,100

1,782,000
40.310,000

N.R.
8,702,000

.

$17,962,000
7.2%

74,611

73
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| Al?{ER.léﬂbiGOVERNMENT
FONONI FREEDON AND SELFNTREST

deernment plays a Timited but necessary role in the Anerican free .
entsrprise systen, | ' '

" Within the free enterprise system; economic conflicts arise as to whose interests are to
fresdon is a goal of individuals and growps ~ be served. Reconciling these conflicts is .
because it allows them to pursue their own . one role of government, which, within its’
self-interests. The freedom to seek one's . linited role, acts as a promoter and.requ-

- self-interest, like any other system, is . lhtor of econonic freedom. .

relative and not absolute. As people compete,

STUDENT - - | INSTRUCTIONAL
OBJECTIVES ' CLASSRUO‘MQCTMT'ES oo RESOURCES
The student will be o o ~|Cost of Freedom,. pp.
able tq: ¥ ] S o 19, 21-34, 69-73
. ~ i | , . L , Capitalism and Freedom,| -
. |- Define ecomomic I The teacher should define and introduce the concept of economic . 736
freedom | freedomto the students. (Economic freedom is an individual's Roonomics and Freedom,

right to choose an occupation, to contract, to own property, and to Chapter 1
produce anIH, consurie according to self-interest. ) R

. Recognize that eco- 2. Ask the students, "Do any of these basic economic freedons ever o
_nomic freedoms, ~ conflict?™ Why? Discuss possible conflicts with students. Com~- |- '
similar to political pare conflict of economic freedons to conflict of political —
freedons, are rela- freedons.. (Both are relative and not absolute.) -

. .
, +| tive and not absolute |
\‘ ' “ | . ' :
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STUDENT
OBJECTIVES

L CLASSROQACTIVITIES

 NSTRUCTIONAL
BESOURCES

role of reconciling

| *individual and group

economic conflicts

. Analyze a major
governmenta! po!icy

. Formulate an opinion
on whether a Taw or

- policy is the best
solution to a-con-
flict

W

. Describe government's).3,
’solved?“

. Divide the class into groups of fivé to six students.

. Local zonjng 1aws

" explain it.

discuss any of the above issues. , o

I:IQ\V(Z

Aruitoxt provided by Eic:

Ask students, Jho resolves these conflicts if you as anindividual
ammmmWMme[WmmM“mmHMm-

\ (By laws and regulations.)
Each group
should také one of the following governmental (federal, state, or
loi; 1) policies and identify the economic conflicts involved,
Usihg vole-playing, visual materials, panel discussion, or debates,

. each group should inform the rest of the class of the attitudes of

the conflicting parties and government. Students will need time
for. research and preparation. (Exampie: Views of business and
lndustry, conservatlonlsts and government on antlpollution laws. ).

. Antipollution laws (federal state, or local)
. The Equal Rights Anendnent to the U 3. Eonstltution

. The welfare system

. Federal minimun wage laws . |
. Civil service workers' right to strike |
.*National- health programs - -
; Housing,legislation T o L

‘ Each/group should decide whether this law or pollcy is the best |

solution to the conflict.” Some may- suggest an alternatlve and

Guest speakers from the communlty could be |nv:ted to debate or

t

1The_ American Economy,
. 58 (Case study on”
pollution)

tAmericm Polztzcal
Behavior, pp. 422-
by bl

Centrovérsy Coer the |
Baual Rights Amend-
ment

|Mhe dnerioan Beonomy, |

p. 85 (Case study) -
The ERA: Bringing
Rome Bquality

{The Helfave Dilerma

(filmstrip)

"\The Anerican Beonomy, |

. 135 (Case study)

["Controversy Over

Minimun Wage,"
Ameriom Polztzcal
Behavior, p. 22
National Bealth Pro-|
blems (filn)
Fair Houging: - What It

| Meams o Jou

(panphlet)

|
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OBJECTIVES

& ’ ¢ "i
CLASSROOM ACTIVITIES

i ‘ 1 ' L !
. \ N

- INSTRUCTIONAL
RESOURCES

. Realize that the

- pconomic role of

- goverrinent is
"limited and defined
by federal and state
constitutions; .
judicial decisions;
and federal, state,
and local legis-
lation

Formulate an opinion
. on the question §f -
. tod much .government
- control of the écan-
ony and be able o

“defend an affirna-

tive or negative
"opinion

"Have then explain how each example affects individuals and/or their
fanilies. (Example: In the requlatory role, tiie FDIC {nsures the.
“hank depositsbf the student and/or parents.) Upon conclusion of
the assugnment discuss the students SPECIfIC examples,

9, erte on the board the followung statenent: "The economic rale of
~government is l|m|ted and defined." Ask students to list some ways
the government is Timited and where its economic role is defined. ,
{Some ‘of their answers might be federal and state constitutions,
, Judicial decisions, laus, ) o ~ »

S

Choose one of their answers and ask students to give speclflc
examples.

Ask students t& turn to the U. §. Constltutlon in thelr
texts and find at least seven, economic powers granted

or forbidden the federal government, such as the right ..
to coin money, the right to requlate interstate and
international commerce; the right to requlate sale of
securities, the right to lay and colfect taxes, and the
prohlbltnon to tax any articles exported from any@tate

Example:

Lo

m.Hweﬂhmmemwemd%ﬂ%orm%p&xmmmsmpmmm.
opinion papers on the following statement: RN

. "Too many peoplenexpect goternment to solve all economit
problems. The: result i$ too much government interference in
the economy," :

)

American Economy,

The Constitution of
‘the United States

Chapter 10

An Introduction to
Eeonomic Reasoning,
Chapter <10

149
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f Printed Materials“‘ ,

" Carihel |, Charles L., et il Beonomies ind
3 Froedn: ook O, Vayné, Pa.

House, 1964, - N

w”%memyWaEmmthMFwﬂﬂ

Hinimum Wage;" Congresszonal ngest
© April 1972., ‘

"~ "ontroversy 0ver Natlonal Heal th lnsurancehﬂ

. Congressional Digash, February 1972, -
“Controversy Over the Equal Rights Amendnent."

. Congressional Digest, January1971, |
 @MmbmmaMmmmMm

Begiming Readinge in Economzcs New York:

< McGrawHill Co., 1968,
' The Bqual Rzghts Amendment W%at It Vons 10

en and omen.  Panphlet #272. “Washington,
D.C.: League of Wonen Voters, n.d,
"Equal Rights for Women--1s '75 the Year
0l 8. Nevs and World Report (May 17, |974)
op. k350,
* The ERA: Brzngzng Horie Equalmty lew York:

b The Natiot! Federation-of Bisiness. and

‘ '  Interess,” Pacific Palisades i alif.:
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